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Abstract— Inclusive education is a critical aspect of
modern educational practice, promoting the integration of
all students, regardless of their abilities, into mainstream
classrooms. This study aims to explore the attitudes of pre-
service teachers towards inclusive education, as their
perspectives are crucial in determining the success of
inclusive practices. The research employed a quantitative
methodology, surveying 97 pre-service teachers from the
School of Education, BGSB University, Rajouri. The study
investigates general attitudes, as well as potential
differences based on gender and education level (B.Ed and
M.Ed). Results indicate a generally positive attitude
towards inclusive education among pre-service teachers,
with no significant differences observed between gender or
educational levels. The findings have significant
implications for teacher education programs and inclusive
education policy.

Index Terms- Inclusive Education, Pre-Service Teachers,
Attitude, Teacher Training, B.Ed, M.Ed

l. INTRODUCTION

1.1 Background of the Study

Inclusive education has gained prominence globally as
a fundamental principle of educational equity and
social justice. The concept revolves around the idea
that all children, regardless of their abilities or
disabilities, have the right to participate fully in
mainstream education. This approach challenges
traditional models of segregating students with special
educational needs (SEN) into separate classrooms or
schools. Instead, inclusive education advocates for
their integration into regular classrooms, where they
can learn alongside their peers.

The success of inclusive education largely depends on
the attitudes and beliefs of teachers, who are
responsible for implementing inclusive practices in the
classroom. Positive attitudes towards inclusion are
associated with greater willingness to adapt teaching
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strategies and  create  supportive  learning
environments. Conversely, negative attitudes can
hinder the successful integration of students with SEN,
perpetuating exclusionary practices.

Pre-service teachers, those currently undergoing
teacher education programs, represent the future of the
teaching profession. Their attitudes towards inclusive
education are shaped by their training experiences,
exposure to inclusive practices, and personal beliefs.
Understanding these attitudes is crucial for developing
effective teacher education programs that prepare
future educators to implement inclusive practices.

1.2 Objectives of the Study

This study aims to explore the attitudes of pre-service

teachers towards inclusive education, with the

following specific objectives:

1. To assess the general attitude of pre-service
teachers towards inclusive education.

2. To compare the attitudes of male and female pre-
service teachers towards inclusive education.

3. To compare the attitudes of B.Ed and M.Ed pre-
service teachers towards inclusive education.

1.3 Research Questions

The study seeks to answer the following research

questions:

1. What is the general attitude of pre-service teachers
towards inclusive education?

2. Are there any significant differences in attitudes
towards inclusive education between male and
female pre-service teachers?

3. Are there any significant differences in attitudes
towards inclusive education between B.Ed and
M.Ed pre-service teachers?
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1.4 Hypotheses

The following hypotheses were formulated for the

study:

e H1: There is no significant difference in the
attitude towards inclusive education between male
and female pre-service teachers.

e H2: There is no significant difference in the
attitude towards inclusive education between B.Ed
and M.Ed pre-service teachers.

Il. LITERATURE REVIEW

2.1 Understanding Inclusive Education

Inclusive education is a pedagogical approach that
aims to ensure all students, regardless of their
physical, intellectual, social, emotional, linguistic, or
other conditions, can participate equally in the
educational process. It is rooted in the principles of
equity, diversity, and human rights (UNESCO, 2009).
The movement towards inclusive education gained
momentum after the Salamanca Statement in 1994,
which called for the integration of children with
special educational needs into mainstream schools.

2.2 The Role of Teachers in Inclusive Education
Teachers play a pivotal role in the implementation of
inclusive education. Their attitudes, beliefs, and
perceptions directly influence their teaching practices
and the effectiveness of inclusion in the classroom
(Avramidis & Norwich, 2002). Positive attitudes
towards inclusion are associated with a greater
likelihood of teachers employing inclusive strategies,
such as differentiated instruction, collaborative
learning, and individualized support (Sharma et al.,
2008).

2.3 Pre-Service Teachers' Attitudes Towards Inclusion
Pre-service teachers' attitudes towards inclusive
education are shaped by several factors, including
their training experiences, personal beliefs, and
exposure to inclusive environments. Studies have
shown that pre-service teachers generally have a
positive attitude towards inclusive education, but this
can vary based on factors such as gender, level of
education, and previous experience with students with
SEN (Forlin & Chambers, 2011).
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2.4 Gender Differences in Attitudes Towards
Inclusion

Research on gender differences in attitudes towards
inclusive education has produced mixed results. Some
studies suggest that female pre-service teachers tend to
have more positive attitudes towards inclusion than
their male counterparts (Subban & Sharma, 2006).
However, other studies have found no significant
gender differences (Avramidis et al., 2000). This
inconsistency highlights the need for further research
to clarify the relationship between gender and attitudes
towards inclusive education.

2.5 Differences Between B.Ed and M.Ed Students'
Attitudes

The level of education may also influence pre-service
teachers' attitudes towards inclusion. B.Ed students,
who are at the undergraduate level, may have different
attitudes compared to M.Ed students, who have more
advanced training and experience. Some studies
suggest that higher levels of education and training are
associated with more positive attitudes towards
inclusion (Forlin, 2010). However, this relationship is
not always straightforward, as attitudes can also be
influenced by factors such as personal beliefs,
teaching experience, and exposure to inclusive
environments.

2.6 The Impact of Teacher Training on Attitudes
Towards Inclusion

Teacher education programs play a critical role in
shaping pre-service teachers' attitudes towards
inclusive education. Effective training programs that
include coursework on inclusive pedagogy, practical
experience in inclusive classrooms, and opportunities
for reflection can significantly enhance pre-service
teachers' readiness for inclusive teaching (Chhabra et
al., 2010). However, the quality and content of these
programs can vary widely, leading to differences in
attitudes among pre-service teachers.

I.  METHODOLOGY

3.1 Research Design

This study employed a quantitative research design,
utilizing a survey method to collect data from pre-
service teachers. The survey approach was chosen due
to its ability to gather large amounts of data efficiently
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and to allow for statistical analysis of attitudes and
perceptions.

3.2 Sample

The study was conducted with a sample of 97 pre-
service teachers enrolled in the School of Education at
BGSB University, Rajouri. The sample included 43
male and 54 female participants, with 67 students
enrolled in the B.Ed program and 30 in the M.Ed
program. The sample was selected using stratified
random sampling to ensure representation across
gender and education levels.

3.3 Instrumentation

Data were collected using a structured questionnaire
designed to measure pre-service teachers' attitudes
towards inclusive education. The questionnaire
included 20 items, with responses recorded on a five-
point Likert scale ranging from "Strongly Disagree" to
"Strongly Agree." The questionnaire was adapted
from validated scales used in previous studies (Fisher
& Meyer, 2002; Sharma et al., 2008).

3.4 Data Collection

The questionnaires were distributed to participants
during their regular class sessions, and sufficient time
was provided for them to complete the survey.
Participation was voluntary, and confidentiality was
assured to encourage honest responses.

3.5 Data Analysis

The collected data were analyzed using descriptive
statistics to determine the general attitudes of pre-
service teachers towards inclusive education.
Independent sample t-tests were conducted to compare
the attitudes between male and female pre-service
teachers, as well as between B.Ed and M.Ed students.
The significance level was set at p < 0.05 for all
statistical tests.

IV. DATA ANALYSIS AND
INTERPRETATION

4.1 General Attitudes Towards Inclusive Education

The survey data revealed that the majority of pre-
service teachers held positive attitudes towards
inclusive education. The overall mean score for
attitudes towards inclusion was 3.85 (on a scale of 1 to
5), indicating a generally favorable view of inclusive
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education among the participants. Specifically,
79.38% of the respondents expressed positive
attitudes, while 15.46% were neutral, and 5.16%
expressed negative attitudes.

4.2 Gender Differences in Attitudes

To examine potential gender differences in attitudes
towards inclusive education, an independent sample t-
test was conducted. The results showed no significant
difference in attitudes between male and female pre-
service teachers.

Table 1 presents the mean scores and standard
deviations for male and female pre-service teachers,
along with the t-test results.

Gender | N | Mean | Standard t- p-
M) Deviation value | value
(SD)
Male 43 | 3.83 0.45 -091 | >
0.05
Female | 54 | 3.87 0.48

The t-test yielded a t-value of -0.91 with a p-value
greater than 0.05, indicating no statistically significant
difference between male and female pre-service
teachers in their attitudes towards inclusive education.

4.3 Differences Between B.Ed and M.Ed Students
The study also compared the attitudes of B.Ed and
M.Ed students towards inclusive education. An
independent sample t-test was performed, and the
results are summarized in Table 2.

Educatio | N | Mea | Standard | t- p-
n Level n Deviatio | valu | valu
M) | n(SD) e e
B.Ed 6 |3.84 |047 - >
7 0.09 | 0.05
4

M.Ed 3 1386 | 046
0
The t-test results showed a t-value of -0.094 with a p-
value greater than 0.05, suggesting no significant
difference between the attitudes of B.Ed and M.Ed
students towards inclusive education.

4.4 Summary of Results

The results of this study indicate that pre-service
teachers generally have positive attitudes towards
inclusive education. Moreover, these attitudes do not
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significantly differ based on gender or educational
level (B.Ed vs. M.Ed). The findings suggest that both
male and female pre-service teachers, regardless of
whether they are pursuing a B.Ed or M.Ed, have
comparable perspectives on inclusive education.

V. FINDINGS, CONCLUSION,
EDUCATIONAL IMPLICATIONS, AND
SUGGESTIONS FOR FURTHER
RESEARCH

5.1 Findings

Based on the analysis of the data collected, the

following key findings were drawn:

1. General Attitude: Pre-service teachers exhibit a
generally positive attitude towards inclusive
education, with an average mean score of 84.25.
The majority, 79.38%, of the respondents are
categorized as having a positive attitude towards
inclusive education.

2. Gender Differences: There is no significant
difference in the attitudes towards inclusive
education between male and female pre-service
teachers. The independent sample t-test results
show no statistically significant variance between
the two groups.

3. Educational Level Differences: Similarly, there is
no significant difference in the attitudes towards
inclusive education between B.Ed and M.Ed pre-
service teachers. The analysis indicates that
educational level does not impact the attitude
towards inclusive education.

5.2 Conclusion

The study concludes that pre-service teachers
generally hold positive attitudes towards inclusive
education. The high mean score and the predominance
of positive attitudes among respondents indicate a
supportive stance towards the principles of inclusive
education. Furthermore, the lack of significant
differences based on gender and educational level
suggests that the positive attitude towards inclusive
education is broadly shared across different
demographics within the sample.

These findings are important for teacher training
institutions and policy-makers as they highlight the
overall readiness of pre-service teachers to embrace
inclusive education. Understanding these attitudes can
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help in shaping effective teacher training programs
and inclusive education policies.

5.3 Educational Implications

The educational implications of this study are

significant:

1. Emphasis on Inclusive Education: The positive
attitude of pre-service teachers underscores the
need for continued emphasis on inclusive
education within teacher training programs.
Teacher educators should reinforce the importance
of inclusive practices to ensure that pre-service
teachers are well-prepared to implement inclusive
strategies in their classrooms.

2. Promotion of Gender Equality: The absence of
significant gender differences in attitudes towards
inclusive education suggests that gender is not a
major factor influencing attitudes. However,
efforts should still be made to promote gender
equality in educational settings, as diverse
perspectives contribute to richer educational
experiences.

3. Focus on Both B.Ed and M.Ed Programs: The
study's findings suggest that both B.Ed and M.Ed
programs should incorporate comprehensive
modules on inclusive education. Since there is no
significant difference in attitudes between these
groups, it is crucial to ensure that all teacher
training programs provide robust training in
inclusive practices.

4. Encouragement of Positive Attitudes: Given the
overall positive attitude towards inclusive
education, teacher training programs should focus
on strategies to maintain and enhance these
attitudes. Encouraging pre-service teachers to
engage in practical experiences with inclusive
education can further solidify their positive
perspectives.

5.4 Suggestions for Further Research

Several avenues for further research are suggested

based on the findings of this study:

1. Implementation of Inclusive Practices: Future
research could explore how pre-service teachers’
positive attitudes translate into actual inclusive
teaching practices in the classroom. This could
provide insights into the effectiveness of their
training and the real-world application of inclusive
strategies.
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Diverse Samples: Expanding the study to include a
larger and more diverse sample of pre-service
teachers across different regions and countries
could provide a more comprehensive
understanding of attitudes towards inclusive
education and identify any cultural or contextual
differences.

Qualitative Approaches: Employing qualitative
research methods, such as interviews or focus
groups, could offer a deeper understanding of the
factors influencing pre-service teachers’ attitudes
towards inclusive education. This approach could
reveal more nuanced insights beyond quantitative
data.

Stakeholder Perspectives: Investigating the
attitudes of other stakeholders, including in-
service teachers, parents, and students, towards
inclusive education could provide a broader
perspective on the factors that support or hinder the
implementation of inclusive practices in schools.
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