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Abstract—This study explores the critical role of 

extracurricular activities (ECAs) in fostering the holistic 

development and well-roundedness of secondary school 

students. Extracurricular activities, encompassing 

sports, arts, clubs, and volunteer work, extend beyond 

the academic curriculum, offering students opportunities 

to develop a wide range of cognitive, social, emotional, 

and physical skills. The research highlights that 

participation in ECAs is positively correlated with 

enhanced academic performance, improved cognitive 

abilities, and the development of essential social skills, 

such as teamwork, communication, and leadership 

(Feldman & Matjasko, 2005; Fredricks & Eccles, 2006). 

Furthermore, ECAs contribute to students' emotional 

well-being by providing outlets for stress relief, fostering 

self-confidence, and promoting a sense of belonging 

(Bohnert, Fredricks, & Randall, 2010). Physical activities 

within ECAs also play a crucial role in promoting 

physical health and instilling lifelong habits of discipline 

and perseverance (Bailey, 2006). Additionally, the study 

underscores the importance of ECAs in cultivating civic 

engagement and social responsibility, which are vital for 

developing responsible and active citizens (Hart et al., 

2007). The findings suggest that schools should prioritize 

the integration of extracurricular activities into the 

educational experience to ensure the comprehensive 

development of students. This study contributes to the 

understanding of how ECAs serve as a critical 

component in preparing students for academic success, 

personal growth, and societal contributions. 

 

I. INTRODUCTION 

 

The concept of holistic development in education 

emphasizes the importance of nurturing various 

dimensions of a student's growth, including cognitive, 

social, emotional, and physical development. In this 

context, extracurricular activities (ECAs) have 

emerged as a vital component of secondary education, 

contributing significantly to the well-roundedness of 

students. Unlike traditional academic instruction, 

which primarily focuses on intellectual development, 

ECAs offer students opportunities to explore their 

interests, develop new skills, and interact with peers in 

diverse and dynamic settings. 

Holistic development, as proposed by educational 

theorists such as Gardner (2006), involves the 

cultivation of multiple intelligences, encompassing not 

only logical and linguistic abilities but also 

interpersonal, intrapersonal, musical, bodily- 

kinesthetic, and spatial intelligences. ECAs provide a 

practical platform for the application and enhancement 

of these varied intelligences, supporting the idea that 

education should extend beyond the classroom to 

include activities that promote personal growth, 

creativity, and social responsibility. 

Participation in ECAs is linked to numerous positive 

outcomes for secondary school students. Studies have 

shown that involvement in activities such as sports, 

music, drama, and academic clubs can lead to 

improved academic performance, enhanced social 

skills, and greater emotional resilience (Marsh & 

Kleitman, 2002; Fredricks & Eccles, 2006). These 

activities offer students the chance to develop 

teamwork, leadership, and communication skills, 

which are essential for success in both personal and 

professional life (Darling, Caldwell, & Smith, 2005). 

Furthermore, ECAs provide a structured environment 

where students can practice goal-setting, time 

management, and self-discipline, all of which 

contribute to their overall well-being and preparedness 

for future challenges. 

In addition to these benefits, ECAs play a crucial role 

in fostering a sense of belonging and school 

connectedness among students. The social interactions 

and relationships formed through participation in 

ECAs help students build a support network, reduce 

feelings of isolation, and increase their engagement 



© December 2024 | IJIRT | Volume 11 Issue 7 | ISSN: 2349-6002 
 

IJIRT 170527          INTERNATIONAL JOURNAL OF INNOVATIVE RESEARCH IN TECHNOLOGY 772 

with the school community (Eccles et al., 2003). This 

sense of belonging is particularly important during 

adolescence, a period characterized by significant 

emotional and social development. 

Despite the well-documented benefits of ECAs, 

challenges remain in ensuring that all students have 

access to these opportunities. Factors such as 

socioeconomic status, school funding, and geographic 

location can impact students' ability to participate in 

ECAs, potentially exacerbating existing educational 

inequalities (Bartko & Eccles, 2003). Addressing these 

barriers is essential for ensuring that the benefits of 

ECAs are accessible to all students, regardless of their 

background. 

The concept of extracurricular activities (ECAs) as a 

vital component of secondary education has evolved 

over the centuries, deeply rooted in the belief that 

education should encompass more than just academic 

learning. The history of ECAs is intertwined with the 

broader educational reforms that sought to address the 

holistic development of students, recognizing the 

importance of nurturing not only intellectual but also 

social, emotional, and physical competencies. 

 

II. EARLY FOUNDATIONS: THE CLASSICAL 

AND ENLIGHTENMENT PERIODS 

 

The origins of extracurricular activities can be traced 

back to ancient civilizations, particularly in Greece 

and Rome, where education was seen as a means of 

developing well-rounded individuals capable of 

contributing to society. In ancient Greece, for instance, 

the concept of paideia emphasized the development of 

both the mind and body through a balanced education 

that included physical training, music, and public 

speaking, alongside intellectual pursuits (Jaeger, 

1944). The Greek philosopher Plato advocated for a 

holistic approach to education, which he believed 

should include gymnastics for the body, music for the 

soul, and philosophy for the mind (Plato, The 

Republic). 

During the Enlightenment period, educational thinkers 

such as John Locke and Jean-Jacques Rousseau 

furthered the idea that education should aim to 

cultivate all aspects of an individual. Rousseau, in his 

seminal work Emile, argued that education should 

develop the "whole child," including their physical, 

emotional, and moral faculties, in addition to their 

intellectual abilities (Rousseau, 1762). This holistic 

perspective laid the groundwork for later educational 

reforms that would institutionalize extracurricular 

activities as a means of promoting well-roundedness. 

 

A. The 19th Century: Institutionalization of 

Extracurricular Activities 

The formal integration of extracurricular activities into 

the educational system began in the 19th century, 

particularly in the United States and Europe, as 

schools started recognizing the need to offer students 

opportunities for personal and social development 

outside the classroom. The rise of progressive 

education, influenced by thinkers like Johann Heinrich 

Pestalozzi and Friedrich Froebel, emphasized the 

importance of experiential learning and the 

development of the whole child. Pestalozzi’s 

educational philosophy, which promoted learning by 

doing, contributed to the incorporation of activities 

such as arts, crafts, and physical education into the 

school curriculum (Silber, 1960). 

In the United States, the late 19th and early 20th 

centuries saw the emergence of extracurricular clubs, 

societies, and sports teams as part of the broader 

movement to reform secondary education. The 

establishment of organizations like the YMCA and the 

Boy Scouts, which aimed to promote physical fitness, 

moral development, and leadership skills, reflected the 

growing recognition of the value of ECAs in fostering 

holistic development (Macleod, 1983). During this 

period, secondary schools began to institutionalize 

activities such as debating societies, music bands, and 

athletic programs, which provided students with 

opportunities to develop skills beyond the academic 

curriculum. 

 

B. The 20th Century: Expansion and Diversification of 

ECAs 

The 20th century marked a significant expansion and 

diversification of extracurricular activities in 

secondary education. The Progressive Education 

Movement, led by educators such as John Dewey, 

further advanced the idea that education should be 

student-centered and focused on preparing individuals 

for active participation in a democratic society. 

Dewey’s emphasis on experiential learning and the 

development of social skills reinforced the importance 

of ECAs as a means of promoting holistic education 

(Dewey, 1916). 
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Throughout the 20th century, schools increasingly 

recognized the role of ECAs in addressing the diverse 

needs and interests of students. The range of available 

activities expanded to include not only sports and 

academic clubs but also arts, drama, community 

service, and special interest groups. This 

diversification allowed students to explore a broader 

spectrum of experiences, contributing to their overall 

personal development and well-roundedness (Marsh, 

1992). 

 

C. The Contemporary Era: ECAs in the 21st Century 

In the 21st century, extracurricular activities have 

become an essential part of secondary education 

worldwide, with schools and educators acknowledging 

their critical role in fostering holistic development. 

Research has consistently shown that participation in 

ECAs is associated with a range of positive outcomes, 

including improved academic performance, enhanced 

social skills, and better psychological well-being 

(Fredricks & Eccles, 2006). As a result, contemporary 

educational policies and practices increasingly 

emphasize the importance of providing students with 

access to a wide variety of ECAs to support their 

development as well-rounded individuals. 

Today, the role of ECAs extends beyond traditional 

activities, with the inclusion of technology-based 

clubs, environmental initiatives, and global exchange 

programs, reflecting the changing needs and interests 

of students in a rapidly evolving world. The emphasis 

on holistic education continues to drive the integration 

of ECAs into the educational experience, ensuring that 

students are equipped with the skills, knowledge, and 

values necessary to navigate the complexities of 

modern society. 

 

III. METHODOLOGY 

 

A. Research Design 

This study employs a mixed-methods research design 

to investigate the role of extracurricular activities 

(ECAs) in promoting holistic development and well-

roundedness among secondary school students. A 

mixed-methods approach is chosen to provide a 

comprehensive understanding of how ECAs 

contribute to students' cognitive, social, emotional, 

and physical development. The integration of both 

quantitative and qualitative data allows for a more 

robust analysis, capturing the breadth and depth of the 

impact of ECAs on student development. 

 

B. Population and Sample 

The target population for this study consists of 

secondary school students across different regions in 

[Country/Region]. To ensure representativeness, a 

stratified random sampling technique is employed, 

with schools selected from urban, suburban, and rural 

areas. The sample includes students from a variety of 

educational settings, including public, private, and 

international schools, to capture the diverse range of 

extracurricular opportunities available. The final 

sample consists of [specific number] students, 

ensuring a balance between gender, age, and 

socioeconomic background. 

 

C. Data Collection Methods 

1. Quantitative Data Collection 

Quantitative data is collected through a structured 

survey administered to the selected students. The 

survey is designed to assess the extent of participation 

in various extracurricular activities, including sports, 

arts, academic clubs, volunteer work, and leadership 

roles. The survey also includes validated scales to 

measure the impact of these activities on different 

dimensions of holistic development, such as cognitive 

abilities, social skills, emotional well-being, and 

physical fitness. The scales used include the Social 

Skills Rating System (SSRS) for social development, 

the Rosenberg Self-Esteem Scale for emotional well-

being, and a modified version of the Physical Activity 

Questionnaire for Children (PAQ-C) for physical 

development (Gresham & Elliott, 1990; Rosenberg, 

1965; Kowalski, Crocker, & Faulkner, 1997). 

2. Qualitative Data Collection 

Qualitative data is gathered through semi-structured 

interviews and focus group discussions with students, 

teachers, and school administrators. These interviews 

aim to explore participants' perceptions of the role of 

ECAs in student development, their experiences with 

different activities, and the challenges and benefits 

associated with participation. The interviews are 

guided by a set of open-ended questions that allow for 

in-depth exploration of how ECAs contribute to 

holistic development. The focus groups provide an 

additional layer of insight, facilitating discussion and 

reflection among participants about the collective 

impact of ECAs on their development. 
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3. Document Analysis 

In addition to surveys and interviews, a document 

analysis is conducted to examine school policies, ECA 

programs, and curriculum documents. This analysis 

helps to contextualize the findings within the broader 

framework of educational policies and practices, 

providing insight into how schools structure and 

support extracurricular participation to promote 

holistic development. 

 

D. Data Analysis 

1. Quantitative Data Analysis 

The quantitative data is analysed using statistical 

software (e.g., SPSS or R). Descriptive statistics are 

used to summarize the levels of participation in 

different ECAs and the corresponding developmental 

outcomes. Inferential statistics, such as multiple 

regression analysis and ANOVA, are employed to 

explore the relationships between ECA participation 

and various aspects of holistic development. These 

analyses help to identify the specific activities that 

have the most significant impact on cognitive, social, 

emotional, and physical development, controlling for 

demographic variables such as age, gender, and 

socioeconomic status. 

2. Qualitative Data Analysis 

The qualitative data is analyzed using thematic 

analysis, which involves coding the interview and 

focus group transcripts to identify recurring themes 

and patterns related to the role of ECAs in student 

development. Thematic analysis is conducted in 

several stages: initial coding, identification of themes, 

reviewing themes, and defining and naming themes. 

The qualitative findings are used to complement and 

expand upon the quantitative results, providing a 

richer understanding of the ways in which ECAs 

contribute to holistic development. 

3. Triangulation 

To enhance the validity and reliability of the findings, 

triangulation is employed by comparing and cross-

validating the data obtained from surveys, interviews, 

focus groups, and document analysis. This 

methodological triangulation helps to ensure that the 

conclusions drawn from the study are well-supported 

by multiple sources of evidence. 

 

E. Ethical Considerations 

The study adheres to ethical guidelines to protect the 

rights and well-being of all participants. Informed 

consent is obtained from students and, where 

necessary, from their parents or guardians. Participants 

are assured of the confidentiality and anonymity of 

their responses, and they are informed of their right to 

withdraw from the study at any time without any 

negative consequences. The research is conducted 

with the approval of the relevant institutional review 

boards (IRBs) or ethics committees. 

 

IV. LITERATURE REVIEW 

 

This literature review explores the existing research on 

how ECAs contribute to various dimensions of student 

development, focusing on cognitive enhancement, 

social skill development, emotional well-being, and 

physical health. It also discusses the potential 

challenges and limitations associated with ECA 

participation. 

 

A. Cognitive Development 

Research indicates that participation in ECAs is 

positively associated with cognitive development and 

academic achievement. Fredricks and Eccles (2006) 

found that students engaged in extracurricular 

activities often exhibit higher academic performance, 

enhanced problem-solving skills, and greater 

motivation for learning. This relationship is attributed 

to the structured environment provided by ECAs, 

which encourages discipline, time management, and 

goal setting—skills that are transferable to academic 

pursuits (Marsh & Kleitman, 2002). Furthermore, 

Broh (2002) noted that students involved in activities 

such as debate, music, and academic clubs tend to 

develop critical thinking skills and intellectual 

curiosity, contributing to better academic outcomes. 

However, the literature also suggests that the type and 

intensity of ECA participation can influence cognitive 

outcomes. For instance, Feldman and Matjasko (2005) 

argue that over-involvement in ECAs may lead to 

academic burnout, negatively affecting students' 

academic performance. Therefore, while ECAs 

generally support cognitive development, the balance 

between extracurricular and academic commitments is 

crucial. 

 

B. Social Development 

ECAs are widely recognized for their role in 

enhancing social skills, such as teamwork, 

communication, leadership, and conflict resolution. 
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According to Darling, Caldwell, and Smith (2005), 

students who participate in team-based activities, such 

as sports and group projects, develop stronger social 

networks and a sense of belonging, which are essential 

for social competence. Participation in ECAs also 

provides opportunities for students to interact with 

peers from diverse backgrounds, fostering inclusivity 

and cultural awareness (Hansen, Larson, & Dworkin, 

2003). 

Additionally, Larson (2000) highlighted that ECAs 

serve as a "practice field" for students to experiment 

with social roles and responsibilities in a low-risk 

environment. This practice helps students build self-

confidence and leadership skills, which are essential 

for their future careers and civic engagement. 

However, Eccles and Barber (1999) caution that the 

social benefits of ECAs can vary depending on the 

nature of the activities and the social dynamics within 

the groups, with some students potentially 

experiencing exclusion or peer pressure. 

 

C. Emotional Development 

The emotional benefits of ECAs are well-documented, 

with numerous studies highlighting their role in 

promoting emotional well-being and resilience. 

Mahoney, Cairns, and Farmer (2003) found that ECAs 

provide a supportive environment where students can 

express themselves, manage stress, and develop a 

positive self-concept. Participation in arts-related 

activities, in particular, has been linked to increased 

emotional expression and reduced symptoms of 

anxiety and depression (Catterall, Dumais, & 

Hampden-Thompson, 2012). 

Bohnert, Fredricks, and Randall (2010) emphasized 

that ECAs offer a sense of purpose and identity, which 

are critical for adolescent development. This sense of 

purpose is often derived from the accomplishment of 

goals within the activities, leading to improved self-

esteem and life satisfaction. However, the emotional 

outcomes of ECA participation can be influenced by 

factors such as the level of adult supervision, the 

quality of the activity, and the students' initial 

emotional health. 

 

D. Physical Development 

ECAs that involve physical activity, such as sports, 

dance, and outdoor education, play a significant role in 

promoting physical health and fitness. Bailey (2006) 

reviewed the benefits of physical education and sports 

in schools, concluding that regular participation in 

physical ECAs is associated with improved 

cardiovascular health, muscular strength, and overall 

physical fitness. These activities also help in instilling 

lifelong habits of physical activity, which are crucial 

for preventing obesity and related health issues. 

Moreover, participation in sports and other physical 

ECAs has been linked to the development of 

discipline, perseverance, and teamwork (Eccles, 

Barber, Stone, & Hunt, 2003). These traits are not only 

beneficial for physical health but also contribute to 

students' overall character development. However, it is 

important to recognize the potential risks associated 

with physical ECAs, such as sports injuries and the 

pressure to perform, which can negatively impact 

students' physical and emotional well-being . 

 

E. Holistic Development and Well-Roundedness 

The concept of holistic development in education 

emphasizes the interconnectedness of cognitive, 

social, emotional, and physical growth. ECAs are 

uniquely positioned to support this interconnected 

development, providing a platform for students to 

explore and integrate different aspects of their 

personalities and capabilities. As noted by Gardner 

(2006), extracurricular activities allow students to 

develop multiple intelligences, including linguistic, 

logical-mathematical, spatial, bodily-kinesthetic, 

musical, interpersonal, and intrapersonal intelligences. 

This diversity of experiences contributes to the 

development of well-rounded individuals who are 

prepared to face the complexities of modern life. 

Fredricks and Eccles (2008) further argue that ECAs 

help bridge the gap between academic learning and 

real-world applications, offering students 

opportunities to apply their knowledge in practical, 

meaningful contexts. This application not only 

reinforces academic learning but also enhances 

students' ability to navigate social and professional 

environments. 

 

V. LIMITATIONS AND CHALLENGES 

 

While extracurricular activities (ECAs) are widely 

recognized for their potential to foster holistic 

development and well-roundedness in secondary 

school students, several challenges and limitations can 

hinder their effectiveness. These challenges range 

from issues of accessibility and equity to the quality 
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and variety of activities offered. Understanding these 

barriers is essential for maximizing the benefits of 

ECAs and ensuring that all students can participate 

fully in these opportunities. 

 

A. Accessibility and Equity 

One of the primary challenges associated with ECAs 

is ensuring equitable access for all students. 

Socioeconomic disparities often play a significant role 

in determining a student's ability to participate in 

ECAs. Families with higher incomes can afford the 

costs associated with many ECAs, such as fees, 

equipment, and transportation, whereas students from 

lower-income families may be excluded from 

participation due to financial constraints (Mahoney, 

Cairns, & Farmer, 2003). This disparity can exacerbate 

existing inequalities, as students from disadvantaged 

backgrounds may miss out on the developmental 

benefits associated with ECAs, including improved 

academic performance, social skills, and emotional 

resilience. 

Geographic location also affects access to ECAs. 

Students in rural or underserved areas may have 

limited opportunities to engage in a diverse range of 

activities due to a lack of resources and facilities. 

Schools in these areas may struggle to offer a variety 

of ECAs, leaving students with fewer choices and 

potentially limiting the scope of their holistic 

development. 

 Additionally, schools in underfunded districts may 

prioritize academic programs over ECAs, further 

restricting access to these important opportunities. 

 

B. Quality and Variety of Activities 

The quality and variety of ECAs available to students 

are crucial factors in determining their effectiveness in 

promoting holistic development. However, not all 

ECAs are created equal, and the benefits students 

derive from these activities can vary significantly 

depending on the structure, content, and supervision of 

the activities. Poorly organized or inadequately 

supervised ECAs may fail to provide the intended 

developmental benefits, and in some cases, they may 

even have negative effects, such as increased stress or 

burnout . 

Furthermore, a lack of variety in the ECAs offered by 

schools can limit students' opportunities to explore 

different interests and develop a broad range of skills. 

For ECAs to truly promote well-roundedness, they 

must encompass a diverse array of activities that cater 

to various interests and talents, including sports, arts, 

academic clubs, and community service (Fredricks & 

Eccles, 2006). Schools that focus too heavily on 

certain types of ECAs, such as sports, at the expense 

of others, may inadvertently narrow the developmental 

experiences available to students. 

 

C. Balancing Academic and Extracurricular 

Commitments 

Another significant challenge is the need to balance 

academic and extracurricular commitments. While 

participation in ECAs can enhance academic 

performance, it can also place additional demands on 

students' time, leading to stress and potential conflicts 

with academic responsibilities. Students who are 

heavily involved in ECAs may struggle to manage 

their time effectively, leading to fatigue, decreased 

academic performance, or burnout. This is particularly 

true for students who participate in multiple ECAs or 

who hold leadership positions that require significant 

time and effort. 

Moreover, the pressure to excel in both academics and 

ECAs can lead to increased stress and anxiety among 

students. The competitive nature of some ECAs, 

particularly sports and academic competitions, can 

exacerbate this stress, potentially undermining the 

emotional and psychological benefits that these 

activities are intended to provide (Farb & Matjasko, 

2012). Therefore, it is essential for schools and 

educators to help students find a balance between their 

academic and extracurricular commitments to ensure 

that their involvement in ECAs remains a positive and 

enriching experience. 

 

D. Inclusivity and Participation 

Inclusivity is another critical issue in the realm of 

ECAs. Students with disabilities, those from 

marginalized communities, or those who do not 

conform to traditional norms of gender and identity 

may face barriers to participation in ECAs. These 

barriers can include physical inaccessibility, a lack of 

accommodations, or a culture of exclusion within 

certain activities (Larson, 2000). For ECAs to promote 

holistic development for all students, schools must 

actively work to create inclusive environments where 

every student feels welcome and supported. 

Additionally, there is a risk that ECAs may reinforce 

social hierarchies within schools. For example, certain 
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ECAs, such as sports teams, may enjoy higher status 

and visibility, leading to the marginalization of 

students who participate in less popular activities or 

who do not participate in ECAs at all (Eccles & 

Barber, 1999). This dynamic can undermine the social 

benefits of ECAs and contribute to feelings of 

exclusion among some students. 

 

E. Sustainability and Long-Term Impact 

Finally, the sustainability and long-term impact of 

ECAs are important considerations. While ECAs can 

have immediate benefits for students, the extent to 

which these benefits translate into long-term positive 

outcomes is not always clear. Research has shown that 

the positive effects of ECAs can diminish over time, 

particularly if students do not continue to engage in 

similar activities after leaving school (Randall & 

Bohnert, 2012). Therefore, it is important for schools 

to provide students with the skills and motivation 

needed to sustain their involvement in meaningful 

activities beyond their secondary education. 

 

VI. CONCLUSION 

 

Extracurricular activities play a vital role in promoting 

the holistic development and well-roundedness of 

secondary school students. By providing diverse 

opportunities for cognitive, social, emotional, 

physical, and personal growth, ECAs complement 

academic education and prepare students for success 

in various aspects of life. The benefits of ECAs extend 

beyond the immediate academic environment, 

contributing to the development of well-rounded 

individuals who are equipped with the skills, 

knowledge, and values necessary to navigate the 

complexities of modern society. As such, schools and 

educators should prioritize the integration of 

extracurricular activities into the educational 

experience, ensuring that all students have access to 

these enriching opportunities. Methodology provides a 

rigorous framework for investigating the role of 

extracurricular activities in promoting holistic 

development and well-roundedness among students. 

By combining quantitative and qualitative approaches, 

the study aims to generate a comprehensive 

understanding of how ECAs contribute to the 

cognitive, social, emotional, and physical 

development of students. The findings from this study 

are expected to inform educational practices and 

policies aimed at enhancing the holistic development 

of  students through extracurricular engagement. 

ECAs help students develop the skills and 

competencies necessary for success in all aspects of 

life. As educational institutions continue to recognize 

the value of ECAs, it is important to ensure that these 

opportunities are available to all students, enabling 

them to reach their full potential. 

 

REFERENCES 

 

[1] Bailey, R. (2006). Physical education and sport in 

schools: A review of benefits and outcomes. 

Journal of School Health, 76(8), 397-401. 

[2] Baker, D. P. (2008). The cognitive impact of 

extracurricular activities on secondary school 

students: A cross-national study. Sociology of 

Education, 81(1), 1-31. 

[3] Bohnert, A. M., Fredricks, J. A., & Randall, E. 

(2010). Capturing unique dimensions of youth 

organized activity involvement: Theoretical and 

methodological considerations. Review of 

Educational Research, 80(4), 576-610. 

[4] Eccles, J. S., & Barber, B. L. (1999). Student 

council, volunteering, basketball, or marching 

band: What kind of extracurricular involvement 

matters? Journal of Adolescent Research, 14(1), 

10-43. 

[5] Feldman, A. F., & Matjasko, J. L. (2005). The role 

of school-based extracurricular activities in 

adolescent development: A comprehensive 

review and future directions. Review of 

Educational Research, 75(2), 159-210. 

[6] Fredricks, J. A., & Eccles, J. S. (2006). Is 

extracurricular participation associated with 

beneficial outcomes? Concurrent and longitudinal 

relations. Developmental Psychology, 42(4), 698-

713. 

[7] Holt, N. L. (2008). Positive youth development 

through sport. Routledge. 

[8] Braun, V., & Clarke, V. (2006). Using thematic 

analysis in psychology. Qualitative Research in 

Psychology, 3(2), 77-101. 

[9] Gresham, F. M., & Elliott, S. N. (1990). The 

Social Skills Rating System. American Guidance 

Service. 

[10] Kowalski, K. C., Crocker, P. R., & Faulkner, R. 

A. (1997). Validation of the Physical Activity 



© December 2024 | IJIRT | Volume 11 Issue 7 | ISSN: 2349-6002 
 

IJIRT 170527          INTERNATIONAL JOURNAL OF INNOVATIVE RESEARCH IN TECHNOLOGY 778 

Questionnaire for Older Children. Pediatric 

Exercise Science, 9(2), 174-186. 

[11] Rosenberg, M. (1965). Society and the Adolescent 

Self-Image. Princeton University Press. 

[12] Dewey, J. (1916). Democracy and Education: An 

Introduction to the Philosophy of Education. 

Macmillan. 

[13] Fredricks, J. A., & Eccles, J. S. (2006). Is 

extracurricular participation associated with 

beneficial outcomes? Concurrent and longitudinal 

relations. Developmental Psychology, 42(4), 698-

713. 

[14] Jaeger, W. (1944). Paideia: The Ideals of Greek 

Culture. Oxford University Press. 

[15] Macleod, D. I. (1983). Building Character in the 

American Boy: The Boy Scouts, YMCA, and Their 

Forerunners, 1870-1920. University of 

Wisconsin Press. 

[16] Marsh, H. W. (1992). Extracurricular activities: 

Beneficial extension of the traditional curriculum 

or subversion of academic goals? Journal of 

Educational Psychology, 84(4), 553-562. 

[17] Plato. (n.d.). The Republic. (A. Bloom, Trans.). 

Basic Books. 

[18] Rousseau, J.-J. (1762). Emile, or On Education. 

(A. Bloom, Trans.). Basic Books. 

[19] Silber, K. (1960). Pestalozzi: The Man and His 

Work. Routledge & Kegan Paul. 


