
© October 2016 | IJIRT | Volume 3 Issue 5 | ISSN: 2349-6002 

IJIRT 177126   INTERNATIONAL JOURNAL OF INNOVATIVE RESEARCH IN TECHNOLOGY        315 

An Analysis of Self-Concept, Social Behavior, and 

Social Values: A Special Reference to Students of 

Vocational Courses 
 

 

Dr. Lakhwinder Singh 

Principal, Guru Hargobind Sahib College of Education12BB (Padampur), District Sri Ganganagar 

(Rajasthan) 

 

INTRODUCTION 

 

Vocational education has taken center stage in the 

changing educational landscape brought about by 

globalization, industrial growth, and shifting job 

patterns by providing young people with employable 

skills, real-world experience, and employable 

competences. Vocational courses are created with a 

heavy emphasis on practical training and industry 

application, in contrast to traditional academic 

pathways that frequently concentrate theoretical 

knowledge. Vocational education is a potent catalyst 

for skill development, economic empowerment, and 

social inclusion as countries attempt to satisfy the 

rising demand for a skilled workforce. This is 

especially true for students from underrepresented 

and underprivileged areas. 

 

However, gaining technical knowledge or landing a 

job are not the only ways to gauge the effectiveness 

of vocational training. In order to prepare students for 

the complex demands of the modern industry and 

society at large, it is equally important that they 

develop holistically, taking into account their 

psychological, emotional, and social aspects. 

Understanding vocational students' self-concept, 

social conduct, and social values becomes not only 

pertinent in this situation, but also crucial. Students' 

self-perception, interpersonal relationships, and 

reactions to social norms and expectations are all 

based on these three factors. 

 

Students' sense of identity and self-worth are 

influenced by their self-concept; their 

communication, teamwork, and handling of 

interpersonal difficulties are governed by their social 

behavior; and their ethical behavior and civic duty are 

shaped by their social values. When taken as a whole, 

these conceptions have a significant influence on 

future conduct as responsible employees, citizens, 

and community members in addition to having an 

effect on peer interaction and academic engagement 

inside the institutional setting. 

 

These three interconnected constructs are rigorously 

examined and analyzed in this essay within the 

particular context of students enrolled in vocational 

courses. It explores the psychosocial foundations of 

vocational learners, the difficulties they encounter, 

and the tactics that institutions, educators, and 

legislators might use to aid in their growth. In order 

to provide thorough insights into how vocational 

education can develop not only technically proficient 

but also socially conscious individuals who are 

prepared to make significant contributions to the 

workforce and society, this study will emphasize the 

interaction between self-awareness, interpersonal 

dynamics, and internalized value systems. 

 

Understanding the Constructs 

 

Self-Concept: The Psychological Core: 

A person's idea of oneself is known as their self-

concept. It includes opinions, sentiments, and 

thoughts regarding one's own qualities, roles, and 

skills. Self-concept is crucial for vocational students 

because it shapes their self-esteem, career goals, and 

ability to bounce back from social and scholastic 

setbacks. 

 

A wide range of socioeconomic origins are frequently 

represented among vocational trainees. Passion, 

necessity, or limited academic options may motivate 

someone to enroll in a skill-based program. How they 

view their value and potential can be greatly 

impacted by these underlying motives. Having a 

positive self-concept boosts confidence, which 

improves connections with others, academic success, 

and future job flexibility. On the other hand, poor 

self-esteem, disengagement from peer interaction, 
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and underachievement can be caused by a negative 

self-concept. 

 

Key dimensions of self-concept relevant to 

vocational learners include: 

• Academic self-concept: Perceptions of one's 

ability to acquire technical skills.  

• Social self-concept: The idea of one's standing 

and acceptance among classmates and teachers. 

• Professional self-concept: Their outlook on their 

future positions and career trajectories. 

 Social Behavior: The Interactive Framework 

 

The way people act in social situations is referred to 

as social behavior. It encompasses cooperation, 

empathy, assertiveness, conformity, and verbal and 

nonverbal communication. Constructive social 

behavior becomes crucial in vocational education 

settings that prioritize teamwork and practical 

collaboration. 

Numerous elements impact the social conduct of 

vocational students:  

• Peer influence; • Family culture and upbringing  

• Relationships between teachers and students and 

the school environment  

• Being exposed to industrial training and work-

based learning 

Prosocial behavior, such as helpfulness, cooperation, 

and accountability, is associated with improved 

performance in group projects and internships for 

vocational students. In the meantime, antisocial 

behaviors like hostility, disobedience, or indifference 

might impede the development of new skills and 

harmony among peers. 

 

Social Values: Guiding Principles for Conduct: 

Social values are accepted norms of conduct that 

direct communication and decision-making. Respect, 

integrity, discipline, equity, accountability, and 

patriotism are some of these values. These principles 

not only impact classroom behavior but also equip 

students for moral professional conduct in the 

workplace. 

Values like timeliness, integrity, and respect for 

hierarchy—qualities considered crucial in technical 

professions—are frequently emphasized by 

vocational training schools, especially Industrial 

Training Institutes (ITIs) and polytechnics. The gap 

between internalized and taught principles, however, 

widens as variety and modernization increase. As a 

result, integrating values in a meaningful way as 

opposed to merely ritually is the true challenge. 

Interrelationships and Educational Significance: 

The concepts of social conduct, social ideals, and 

self-concept are not distinct psychological or 

sociological processes; rather, they are intricately 

linked and mutually reinforcing. They work together 

to create a dynamic trio that profoundly influences 

vocational students' personalities, academic 

engagement, interpersonal connections, and 

employability in the future. Teachers, counselors, and 

legislators who want to design learning environments 

that support both technical proficiency and 

comprehensive personal development must have a 

thorough understanding of the relationships between 

these dimensions. 

A strong and positive self-concept tends to make a 

vocational student more self-assured, resilient, and 

proactive. A student like this is more likely to engage 

fully in group projects, class debates, and hands-on 

training. Effective communication, peer respect, 

teamwork, and other positive social behaviors are 

encouraged by this sense of inner competence and 

security. A positive cycle of social integration and 

personal development is also created when students' 

self-perception is further validated and strengthened 

by internalized societal ideals like honesty, 

accountability, and cooperation. 

 

1. Self-Concept ↔ Social Behavior- 

A person's behavior in social situations is greatly 

influenced by their self-concept. Students who have 

a positive self-image are more likely to volunteer for 

leadership positions, contribute significantly to group 

activities, and handle interpersonal difficulties with 

maturity in the vocational education setting, where 

teamwork, collaboration, and peer learning are 

essential components of the training process. Peer 

bonding and self-esteem are reinforced when a 

student who is confident in their mechanical abilities 

helps classmates during a workshop session. 

On the other hand, kids who have a poor self-concept 

could take criticism personally, find it difficult to be 

forceful, or completely avoid social situations. These 

students may experience behavioral problems like 

violence, resistance, or withdrawal as a result of 

feeling ignored or misinterpreted. Bullying, rejection, 

and exclusion are examples of negative social 

experiences that can further damage one's sense of 

self, resulting in a vicious cycle that impedes one's 

emotional and intellectual growth. 

By fostering inclusive classroom environments that 

support each student's sense of self-worth, praising 

individual accomplishments, and offering positive 
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reinforcement, educators can have a transforming 

impact. 

 

2. Social Behavior ↔ Social Values- 

People's attitudes and behaviors are frequently 

directly reflected in their social behavior. In 

vocational training facilities, where students 

frequently collaborate on projects and work in close-

knit groups, qualities like self-control, empathy, 

timeliness, cooperation, and respect have a direct 

impact on daily conduct. Setting a good example for 

peers, students who respect punctuality are more 

likely to attend classes consistently and complete 

deadlines. In a similar vein, someone who values 

respect will steer clear of confrontations, listen 

intently, and appreciate different points of view when 

participating in group conversations. 

These actions reflect internalized norms and ethical 

standards and are not merely incidental. Students 

who behave in accordance with their basic beliefs 

become more socially adept, gain the trust of their 

teachers and peers, and show that they are prepared 

for professional environments that call for moral 

judgment and dexterity in interpersonal interactions. 

Furthermore, learning environments that model, 

discuss, and acknowledge positive values tend to 

develop students who are more emotionally 

intelligent and socially responsible—qualities that 

are crucial in the complicated and multicultural 

workplaces of today. 

 

3. Social Values ↔ Self-Concept- 

Social ideals act as standards by which to measure 

oneself. Students' moral identity, self-respect, and 

self-perception are shaped by how much they 

internalize and live by these ideals. Strong integrity 

and self-efficacy are likely to develop in a learner 

who continuously demonstrates virtues like honesty, 

diligence, and compassion. Higher self-esteem and a 

more distinct understanding of one's place in society 

and the job are two benefits of these qualities. 

Conversely, students may suffer internal moral strain 

or cognitive dissonance when they encounter value 

conflicts, such as when others urge them to commit 

dishonest behaviors like plagiarism, cheating, or 

undermining group projects. Guilt, bewilderment, or 

behavioral disengagement can result from this 

psychological pain, which can also weaken one's 

sense of self. Unresolved value conflicts might 

eventually make it harder to trust oneself, which can 

lead to insecurity and a decline in motivation. 

Conversely, students may suffer internal moral strain 

or cognitive dissonance when they encounter value 

conflicts, such as when others urge them to commit 

dishonest behaviors like plagiarism, cheating, or 

undermining group projects. Guilt, bewilderment, or 

behavioral disengagement can result from this 

psychological pain, which can also weaken one's 

sense of self. Unresolved value conflicts might 

eventually make it harder to trust oneself, which can 

lead to insecurity and a decline in motivation. 

 

Challenges Faced by Vocational Students 

Vocational students frequently encounter a variety of 

particular difficulties that impede the development of 

these psychological and social aspects, despite the 

crucial role that self-concept, social conduct, and 

social values play in forming their overall 

development. 

The ongoing stigma associated with vocational 

education is one of the main problems. Vocational 

paths are underappreciated in many communities 

because they are sometimes seen as a secondary or 

inferior option to traditional academic courses. 

Students' self-esteem may be severely impacted by 

this cultural bias, which may cause them to doubt the 

validity of their educational decisions and aptitudes. 

Furthermore, students' confidence and enthusiasm 

are further hampered by a lack of motivating support, 

especially for those from economically or socially 

disadvantaged backgrounds. Many kids find it 

difficult to develop a good self-concept if they don't 

receive support or encouragement from mentors or 

family members. 

Peer pressure is also very important. Being with 

uninspired or unruly peer groups might lead to 

behavioral problems, absenteeism, or a weakened 

commitment to moral behavior. Both personal 

development and classroom harmony may be 

jeopardized by these behavioral abnormalities. 

The disjointed integration of value education is 

another serious issue. Although technical training is 

given priority, organized chances to practice civic 

duty, moral thinking, or ethical decision-making are 

sometimes lacking or superficial. 

Last but not least, students' capacity to imagine 

aspirational aspirations is hampered by the lack of 

motivating role models, especially accomplished 

alumni or sympathetic teachers. Students could 

struggle to develop desire, tenacity, or a strong moral 

compass if they don't see relatable examples of 

accomplishment. 
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In order to produce vocational graduates who are 

well-rounded, self-assured, and socially conscious, 

these issues must be addressed. 

 

Strategies for Holistic Development 

Institutions must use an integrated, student-centered 

approach in order to foster in vocational students a 

positive self-concept, positive social behavior, and 

ingrained social values: 

1. Value-Oriented Curriculum Design- 

Value education modules must be integrated into 

practical courses in vocational programs. Skills 

training should incorporate themes such as 

professional ethics, gender justice, and honesty in 

workplace procedures. It is possible to provide case 

studies and ethical conundrums pertaining to actual 

work scenarios for discussion. 

2. Mentoring and Counseling Support- 

Institutions should set up faculty counseling and peer 

mentoring programs to help students with their social 

adjustment and self-discovery. Students can 

negotiate behavioral challenges, develop self-esteem, 

and identify their abilities with the support of 

mentors. 

3. Behavioral Training Workshops- 

Co-curricular programming should regularly include 

interactive workshops on emotional intelligence, 

empathy training, conflict resolution, and 

communication techniques. Interpersonal skills are 

enhanced through role-playing and simulation 

exercises. 

4. Celebrating Student Achievements- 

Self-worth is increased when accomplishments, 

whether behavioral or academic, are publicly 

acknowledged. Vocational schools ought to set up 

platforms for showcasing student talent, such as 

social responsibility campaigns, technical 

competitions, or soft skills competitions. 

5. Exposure to Industry and Community 

Engagement- 

Values and behavioral maturity are increased when 

vocational education is connected to industrial 

apprenticeships and community service initiatives. 

While exposure to industry instills discipline and 

professionalism, community service fosters empathy 

and responsibility. 

 

Case Reflections 

Findings from an observational study of diploma 

students at a Punjabi polytechnic institution provide 

insightful analysis of how social behavior, social 

ideals, and self-concept interact in practical contexts. 

A noteworthy pattern seen was that pupils with clear 

career goals and steady family support had a better 

sense of who they were. These pupils actively 

participated in group projects, shown increased self-

confidence, and were eager to participate in class 

discussions. Their well-defined objectives seemed to 

offer guidance and inspiration, which had a favorable 

impact on their social connections and academic 

dedication. 

Additionally, students who frequently participated in 

community-focused events—like those connected to 

the National Service Scheme (NSS), blood donation 

drives, and campus-led cleanliness campaigns—

exhibited noticeably better social conduct. In line 

with socially desired characteristics like cooperation, 

respect, and civic responsibility, these experiences 

promoted empathy, teamwork, and a sense of 

responsibility. Beyond theoretical education, the 

organized exposure to communal service seems to 

serve as a useful platform for internalizing ideals. 

On the other hand, low self-esteem and poor 

emotional control were common among students who 

missed classes regularly or finally dropped out. The 

behavior patterns of many of these people were 

characterized by resistance, withdrawal, or frequent 

confrontations with teachers and classmates. These 

trends highlighted the lack of sufficient support 

networks within the institution as well as at home. 

The results emphasize how crucial institutional tools 

like behavioral counseling, value education, and 

mentoring are for controlling social behavior and 

improving self-perception. 

 

CONCLUSION 

 

In today's vocational education, where technical 

competence and employability are frequently 

prioritized, it is crucial to remember the equally 

important psychosocial factors that influence 

students' growth. This article has highlighted the 

importance of self-concept, social conduct, and social 

values as key pillars that impact vocational students' 

self-perception, interpersonal interactions, and 

conformity to professional and societal norms. 

 

Students who have a positive self-concept are more 

confident, motivated, and purposeful, all of which are 

critical for both academic success and career 

preparedness. Good social behavior improves 

cooperation, flexibility, and interpersonal 

effectiveness—skills that are essential in today's 

collaborative work settings. In contrast, social values 
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offer the moral foundation that directs moral 

behavior, accountability, and decision-making in 

both the personal and professional domains. 

 

The way these conceptions relate to one another 

shows how progress in one area fosters progress in 

others, resulting in a comprehensive educational 

experience. Vocational students, on the other hand, 

frequently encounter particular difficulties, such as 

social stigma, a lack of supportive peers, a lack of 

motivation, a lack of value education, and a lack of 

relatable role models. These difficulties highlight the 

necessity of focused institutional approaches that 

incorporate behavioral, ethical, and psychological 

growth into vocational education. 

 

Educational institutions can develop well-rounded 

people who are not only competent workers but also 

socially conscious, emotionally stable, and morally 

rooted citizens by putting in place value-oriented 

curricula, strong mentoring programs, behavioral 

workshops, and connections with the community and 

business. By doing this, vocational education may 

fully realize its revolutionary potential and prepare 

young people for life, not simply for the workforce. 
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