© February 2024| IJIRT | Volume 10 Issue 9 | ISSN: 2349-6002

Assessing the Effectiveness of Continuous and

Comprehensive Evaluation (CCE) in Indian Schools

Nurul Islam
Chhamaria Anchalik College

Abstract: Continuous and Comprehensive Evaluation
(CCE), introduced by the Central Board of Secondary
Education (CBSE), aimed to reduce exam-related stress
and promote holistic development among students. This
study examines the effectiveness of CCE in improving
learning outcomes, reducing examination anxiety, and
promoting inclusive and formative assessment practices
in Indian schools. Employing a mixed-methods
approach, the study gathers data from 60 teachers and
300 students across selected CBSE-affiliated schools in
Assam. The findings suggest partial success of CCE due
to inconsistent implementation, lack of teacher training,
and infrastructural limitations. The study recommends
reforms in policy implementation, capacity building for
educators, and inclusive assessment tools for making
CCE more effective and sustainable.
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1. INTRODUCTION

The Indian education system has long been critiqued
for its overemphasis on rote learning and high-stakes
examinations. To address these concerns, the
Continuous and Comprehensive Evaluation (CCE)
scheme was introduced by the Central Board of
Secondary Education (CBSE) in 2009. The CCE
aimed to evaluate both scholastic and co-scholastic
aspects of development through formative and
summative assessments spread across the academic
year.

CCE was designed to provide a more balanced and
student-centric evaluation system, focusing on
reducing stress and nurturing life skills, critical
thinking, and creativity. However, despite its well-
intentioned framework, the actual implementation of
CCE across Indian schools has been met with varied
responses. Questions have been raised about teacher
readiness, training, infrastructural adequacy, and the

practical ~challenges of managing continuous
assessments.

This research article investigates the implementation
of CCE in Indian schools, specifically focusing on its
effectiveness in enhancing student learning outcomes
and teacher engagement with formative evaluation
practices.

2. OBJECTIVES OF THE STUDY

e To examine the level of awareness and
understanding of CCE among teachers and
students.

e To assess the effectiveness of CCE in promoting
holistic learning.

e To identify challenges faced in implementing
CCE in Indian schools.

e To recommend measures for improving CCE
practices.

3. REVIEW OF RELATED LITERATURE

Continuous and Comprehensive Evaluation (CCE) has
been a significant reform in the Indian assessment
system, aimed at reducing examination stress and
promoting holistic education. Introduced by the CBSE
in 2009 and later adopted by various state boards, CCE
emphasized regular assessment of both scholastic and
co-scholastic domains of student development. The
following review presents key literature exploring
theoretical frameworks, implementation realities,
teacher preparedness, and student outcomes related to
CCE.

3.1 Conceptual Foundations of CCE

The foundation of CCE is rooted in the constructivist
approach to learning, which views education as a
dynamic, continuous process. According to the
NCERT (2012), CCE aims to make assessment an
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integral part of the teaching-learning process. The
framework emphasizes the dual approach of formative
and summative evaluation to assess both academic and
life skills of learners.

Aggarwal (2010) explains that CCE seeks to break the
monopoly of terminal examinations by integrating
continuous feedback mechanisms that support student
development. He also highlights the psychological
benefits of formative assessment, such as reduced
anxiety and improved self-esteem among learners.

3.2 Implementation Challenges and Teacher
Preparedness

Although the intent of CCE is progressive, studies
have  highlighted significant  implementation
challenges, especially in resource-constrained
settings.

Bhardwaj and Bhatnagar (2011) conducted a study
across 30 schools in Delhi and found that only 45% of
teachers could fully implement the prescribed CCE
tools due to insufficient training and time constraints.

Similarly, Singh and Joshi (2013) reported that most
teachers perceived CCE as an added burden rather
than a pedagogical tool. Their study revealed that
while 85% of teachers understood the need for
formative assessment, only 38% regularly practiced it
due to workload and lack of institutional support.

Mehta (2015) emphasized that the absence of a
standardized assessment rubric led to subjectivity and
inconsistency in grading, particularly in co-scholastic
areas such as attitudes, wvalues, and creative
expression.

3.3 Student Perception and Learning Outcomes

Research has also examined how students respond to
the shift from examination-based evaluation to
continuous assessment.
Ghosh (2014) studied student attitudes in CBSE
schools and found that while 60% preferred CCE over
traditional exams, a significant proportion felt that
their performance in activities was not fairly assessed.

Kumar (2017) noted that students from rural and
under-resourced schools faced challenges in adapting
to project-based and activity-based assessments due to
lack of exposure and parental support. His study

suggested that CCE favored urban, English-medium
contexts more than government schools.

Sharma (2016) reported that the quality of teacher
feedback plays a crucial role in the success of
formative assessment. Where teachers offered timely,
constructive feedback, students showed marked
improvement in conceptual understanding.

3.5 Evaluation of Policy Framework

The RTE Act, 2009 mandated CCE as part of its child-
centric educational reforms. However, a MHRD
(2015) evaluation report noted that less than 40% of
schools nationwide could implement CCE in the
manner envisioned by policy. The report stressed on
the gap between policy design and field-level
execution, urging for state-level innovations and
contextual adaptations.

4. CONCEPTUAL FRAMEWORK
CCE operates on two key principles:

e Formative Assessment: Continuous tracking of
student progress through quizzes, projects, peer
evaluation, and feedback.

e Summative Assessment: Terminal evaluation to
assess cumulative knowledge and skills at the end
of a learning period.

The framework emphasizes a shift from summative-
centric to formative-inclusive education where student
development is seen in cognitive, emotional, and
behavioral domains.

5. METHODOLOGY

Research Design
A mixed-methods approach combining quantitative
and qualitative techniques was adopted.

Sample

e Location: CBSE-affiliated schools in Assam
(urban and semi-urban)

e Participants: 60 teachers and 300 students
(Classes VI to X)

e  Sampling Technique: Stratified random sampling
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Tools

e  Structured questionnaire for students

e Semi-structured interview schedule for teachers
e  Observation checklist for classroom practices

6. MAJOR FINDINGS

6.1 Teacher Awareness and Understanding

e High theoretical awareness: About 80% of
teachers surveyed were aware of the objectives
and structure of CCE.

e Limited practical application: Only 52% of
teachers reported regularly using CCE tools such
as rubrics, anecdotal records, and activity-based
assessments.

e Subjective grading in co-scholastic areas:
Teachers found it difficult to assess attitudes, life
skills, and participation objectively, leading to
inconsistencies in evaluation.

6.2 Teacher Training and Capacity Building

e Inadequate training: Only 35% of teachers had
received formal training or workshops on
implementing CCE since its introduction.

e  Teachers who did attend training sessions rated
them as insufficient in duration and depth.

o Lack of refresher courses and updated modules
resulted in variations in interpretation of CCE
guidelines.

6.3 Implementation Challenges

e Time Constraints: Teachers cited heavy workload
and large class sizes as barriers to conducting
frequent formative assessments and providing
individualized feedback.

e Resource limitations: Many schools lacked access
to teaching-learning materials (TLMs), digital
infrastructure, or proper student portfolio
management systems.

e Record maintenance: Teachers struggled with
manual recording of multiple assessments,
especially for co-scholastic domains.

6.4 Student Perceptions and Experiences

e Positive attitude towards reduced exam pressure:
Around 60% of students preferred CCE over
traditional annual exams due to frequent feedback
and activity-based learning.

e Desire for fair and consistent feedback: Many
students expressed concern over teacher bias and
lack of clear criteria for evaluation of projects and
behavior.

e Activity overload: Some students reported stress
due to excessive number of projects and activities,
especially when deadlines for multiple subjects
overlapped.

6.5 School-Level Support and Monitoring

e Administrative Support Varies: Schools with
designated CCE coordinators or academic heads
showed more consistent implementation.

e  Monitoring gaps: Regular monitoring of CCE
practices by principals or external evaluators was
reported in only 40% of schools.

e In most cases, no formal feedback mechanism
existed for reviewing the effectiveness of the
evaluation process.

6.6 Impact on Learning Outcomes

e Improved participation in classroom activities:
Formative assessments such as group work,
debates, and creative tasks encouraged higher
student engagement.

e Minimal academic improvement in weaker
students: Teachers reported that while CCE
promoted inclusion, its impact on actual academic
performance among low-achieving students was
limited without remedial support.

e Lack of diagnostic use: Teachers rarely used
formative assessment results to plan differentiated
instruction, which limited the academic benefits
of CCE.

6.7 Urban-Rural Disparities

e Urban schools reported relatively better
implementation due to availability of resources,
trained staff, and parental cooperation.

e Rural and semi-urban schools faced challenges
such as teacher shortages, language barriers, and
lack of co-curricular opportunities.

e Students in rural schools were less exposed to
ICT-based assessments or creative project work
due to limited digital access.

These findings highlight the gaps between policy
objectives and classroom realities, underscoring the

IJIRT 182512 INTERNATIONAL JOURNAL OF INNOVATIVE RESEARCH IN TECHNOLOGY 515



© February 2024| IJIRT | Volume 10 Issue 9 | ISSN: 2349-6002

need for stronger institutional support, structured
training programs, and context-specific strategies for
successful implementation of CCE in Indian schools.

7. RECOMMENDATIONS / SUGGESTIONS

7.1 Strengthening Teacher Training and Professional

Development

e Mandatory CCE training modules should be
integrated into in-service and pre-service teacher
education programs (e.g., D.ELEd., B.Ed.).

e Refresher courses and periodic workshops must
be conducted to update teachers on CCE
methodologies, rubric design, and evaluation of
co-scholastic domains.

e Encourage peer learning platforms and school-
based CCE mentors to provide continuous support
and sharing of best practices.

7.2 Development of Standardized Tools and Rubrics

e Design and disseminate subject-specific and
class-wise assessment tools for both scholastic
and co-scholastic areas to ensure uniformity.

e Introduce graded rubrics for skills like teamwork,
behavior, critical thinking, and creativity to
reduce subjectivity and bias.

e Incorporate digital assessment dashboards or apps
to help teachers maintain and retrieve student
progress records efficiently.

7.3 Enhanced Administrative and Monitoring Support

e Appoint CCE coordinators or academic leaders at
the school level to oversee implementation,
documentation, and periodic review.

e  Establish School Evaluation Committees (SECs)
involving teachers, heads, and external members
for internal audits and feedback on CCE practices.

e Encourage district-level academic monitoring
cells to offer guidance, especially in rural and
low-resource settings.

7.4 Context-Specific Adaptation of CCE:

e Promote flexibility in assessment techniques
based on the local context (e.g., use of local
language, traditional games, community
projects).

e Allow schools to design community-integrated
projects to make evaluation more meaningful and
relevant to learners' lived experiences.

e Involve local artists, professionals, and NGOs in
co-scholastic activities to support broader skill
development.

7.5 Reducing Teacher Workload through ICT

Integration

e Provide access to CCE management software or
mobile applications for tracking, storing, and
reporting student assessments.

e Introduce Al-based feedback generators for
formative assessment comments and suggestions.

e Create a centralized digital repository of model
rubrics, assessment formats, activity templates,
and videos for teacher reference.

7.6  Encouraging Parental and Community

Participation

e Organize CCE orientation sessions for parents to
familiarize them with the purpose and process of
continuous assessment.

student-led

performance showcases, involving community

feedback on student skills and creativity.

e Encourage exhibitions  and

e Promote two-way communication channels
(parent-teacher apps, suggestion boxes) to gather
inputs from parents and guardians.

7.7 Policy-Level Recommendations

e Revisit national CCE guidelines under NEP 2020
to align with contemporary pedagogical
principles, competency-based learning, and 21st-
century skills.

e Ensure adequate funding and resource allocation
for teacher training, ICT tools, and learning
materials at school level.

e Develop a national CCE monitoring framework
with region-specific flexibility and performance
indicators.

These recommendations, if implemented, can

revitalize the vision of CCE and help make school

assessment more inclusive, continuous, and
development-oriented in both urban and rural Indian
contexts.
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8. CONCLUSION

Continuous and Comprehensive Evaluation was a
progressive  step toward reforming India’s
examination-oriented education system. While its
goals remain relevant, the effectiveness of CCE has
been constrained by systemic gaps, particularly in
teacher capacity and infrastructural support.
Strengthening implementation strategies, ensuring
regular monitoring, and equipping educators with
proper tools and training are crucial for reviving and
sustaining the objectives of CCE. If well-
implemented, CCE holds the potential to transform
learning into a joyful and meaningful experience for
students across the country.
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