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Abstract- This comparative study examined the self-
concept and emotional adjustment of children with visual
impairment in contrast to sighted children, focusing on
ages 8—14. Using standardized psychological scales and
statistical analysis, the study found that visually impaired
children  generally experience lower self-esteem,
particularly in social and physical self-concept, and exhibit
higher levels of emotional maladjustment, such as anxiety
and dependency. However, children with visual
impairments who attended inclusive schools showed
significantly better emotional outcomes, highlighting the
importance of mainstream education and peer interaction.
Furthermore, family support emerged as a key factor in
enhancing both self-concept and emotional well-being.
The study concludes that inclusive education, family
involvement, and psychosocial support systems are crucial
in promoting healthy emotional development in visually
impaired children. It recommends that educators, parents,
and policymakers work collaboratively to create supportive
environments that empower these children both
emotionally and academically.
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L INTRODUCTION

Children’s  psychological development is a
multifaceted process influenced by biological, social,
and environmental factors. Among these, self-concept
and emotional adjustment are crucial components that
shape a child’s overall mental well-being, social
interactions, and academic success. Self-concept
refers to the perception one has of themselves across
various domains such as academic competence, social
skills, physical appearance, and emotional stability.
Emotional adjustment, on the other hand, is the ability
to manage one’s emotional responses and adapt
effectively to changing life circumstances.
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In children with visual impairment, these
psychological dimensions take on greater complexity.
Visual impairment, whether partial or total, imposes
limitations not only on physical mobility and access to
information but also on social interactions and self-
perception. These children often encounter barriers to
full participation in peer activities, classroom learning,
and recreational engagements—factors that are vital in
the development of a healthy self-concept and
emotional regulation.

While many children with visual impairment
demonstrate remarkable resilience, research indicates
that they are at a higher risk of developing issues such
as low self-esteem, social withdrawal, anxiety, and
emotional dependence, especially in environments that
lack appropriate support systems. However, much of
the existing research focuses on their cognitive
development or academic performance, leaving a gap
in the understanding of their emotional and self-
perceptual growth.

This study seeks to bridge that gap by conducting a
comparative analysis of self-concept and emotional
adjustment between children with visual impairment
and their sighted peers. It also aims to examine the role
of social inclusion, family support, and educational
environment in shaping psychological outcomes. By
highlighting the differences and identifying key
factors that influence adjustment, the study hopes to
provide actionable insights for educators, parents, and
mental health professionals.

IL. LITERATURE REVIEW

The psychological development of children with
visual impairments has been the subject of increasing
academic interest, particularly in the domains of self-
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concept and emotional adjustment. Studies over the
past few decades indicate that while many visually
impaired children demonstrate resilience and
adaptability, they also face unique challenges due to
limited visual access to social and environmental cues.

1. Self-Concept in Visually Impaired Children
Self-concept is a multidimensional construct
encompassing one’s perception of their own identity,
abilities, and social roles. According to Harter (1999),
self-concept begins to develop in early childhood and
is shaped by interactions with family, peers, and
teachers. For children with visual impairments, these
interactions can be restricted, which may result in
lower levels of social and physical self-concept.

Research by Sacks and Wolffe (2006) found that
visually impaired children often struggle with
developing an accurate and positive self-concept,
particularly in social domains. This is partly due to
overprotection by parents, exclusion from peer
activities, and reduced access to visual feedback, all of
which limit opportunities to build self-confidence and
independence.

A comparative study by Bishop (2004) reported that
while sighted children displayed higher scores in
physical and social self-concept domains, visually
impaired children performed comparably in academic
self-concept. This suggests that access to inclusive
education and assistive learning tools can mitigate
some disparities in cognitive self-perception.

2. Emotional Adjustment and Social Adaptation
Emotional adjustment refers to the ability to regulate
emotions, cope with stress, and adapt to social
environments. Children with visual impairment are
more likely to experience emotional distress, social
anxiety, and dependency behaviors, especially in
settings that do not accommodate their needs (Barraga
& Erin, 1992).

According to Huurre and Aro (2000), visually
impaired adolescents reported higher levels of
loneliness and depressive symptoms compared to their
sighted peers. The lack of spontaneous peer interaction
and limited access to non-verbal communication can
impair emotional bonding and social skill
development.
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However, inclusive education has shown promising
effects. A study by Papadopoulos et al. (2011)
revealed that visually impaired children in inclusive
classrooms showed better emotional adjustment and
social behavior than those in segregated special
schools. These findings highlight the importance of an
enabling environment, peer support, and teacher
sensitivity in fostering emotional resilience.

3. Role of Family and Social Environment

The family environment plays a critical role in shaping
the self-concept and emotional well-being of children
with disabilities. Kirk et al. (2006) emphasized that
children whose parents encouraged autonomy and
actively promoted social inclusion were more likely to
demonstrate positive self-esteem and emotional
maturity.

Similarly, Raver (2007) argued that early
interventions, such as social skills training and
counseling, can significantly improve emotional self-
regulation in children with visual impairments.

4. Cultural and Contextual Factors

In many developing countries, including India,
cultural stigma and limited resources can exacerbate
the psychological challenges faced by visually
impaired children. Narayan and Reddy (2013) found
that societal attitudes towards disability often
influence how children perceive themselves,
especially when they are excluded from mainstream
schooling and recreational activities.

Recent research has started to emphasize the
intersectionality of disability and social identity,
suggesting that gender, socioeconomic status, and
rural-urban divide also affect self-concept and
emotional development in this population.

III. OBJECTIVES

The present study aims to explore and compare the

self-concept and emotional adjustment in children

with visual impairment and their sighted peers. The

specific objectives are as follows:

1. To assess the level of self-concept in children with
visual impairment across different domains
(academic, social, physical, emotional).
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2. To evaluate the emotional adjustment patterns in
visually impaired children in comparison to
sighted children.

3. To identify significant differences, if any, in self-
concept and emotional adjustment between
children with visual impairment and their sighted
counterparts.

4. To examine the role of inclusive education, family
environment, and peer relationships in
influencing the self-concept and emotional
adjustment of children with visual impairment.

5. To provide recommendations for educational,
psychological, and social interventions that can
improve the emotional well-being and self-
perception of visually impaired children.

Hypotheses

Based on the literature review and research objectives,

the following hypotheses are formulated for the study:

1. Hi: There is a significant difference in overall
self-concept between children with visual
impairment and sighted children.

2. Ha: Children with visual impairment will exhibit
lower self-concept scores in the physical and
social domains compared to their sighted peers.

3. Hs: There is a significant difference in emotional
adjustment levels between children with visual
impairment and sighted children.

4. Ha: Visually impaired children studying in
inclusive education settings will show better
emotional adjustment than those in segregated
(special) schools.

5. Hs: Family support and peer acceptance have a
positive influence on the self-concept and
emotional adjustment of visually impaired
children.

Iv. METHODOLOGY

The methodology of this study outlines the research
design, sample characteristics, tools used for data
collection, and procedures for analysis. The aim is to
ensure that the comparative study of self-concept and
emotional adjustment between visually impaired and
sighted children is conducted in a systematic and
reliable manner.

1. Research Design
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This study follows a comparative descriptive research
design using a quantitative approach. It compares the
levels of self-concept and emotional adjustment
between two groups of children: those with visual
impairment and those without.

2. Sample

e Total Sample Size: 100 children

e  Group I: 50 children with visual impairment

e  Group II: 50 sighted children

e Age Range: 8 to 14 years

e Sampling Technique: Purposive sampling was
used to select children from both special and
mainstream (inclusive) schools.

Inclusion Criteria:

e  Children diagnosed with visual impairment (low
vision or total blindness).

e Sighted children with no cognitive or sensory
disabilities.

e  Age-appropriate school enrollment.

e Parental consent and child assent obtained.

V. TOOLS FOR DATA COLLECTION

Self-Concept Scale

o Adapted version of the Piers-Harris Children’s
Self-Concept Scale or a culturally validated
equivalent.

o Measures domains such as academic, social,
emotional, and physical self-concept.

o Responses adapted in accessible formats (Braille
or oral for visually impaired children).
Emotional Adjustment Inventory
A standardized inventory such as the Children’s
Personality Questionnaire (CPQ) or an equivalent
scale adapted for Indian children.

o Assesses levels of anxiety, emotional stability,
dependency, and social withdrawal.

3. Demographic Questionnaire

o To collect background information: age, gender,
school type (inclusive/special), family structure,
and socio-economic status.

i

. Procedure
Permission was obtained from school authorities
and parental consent was secured.
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e  Children were assessed individually in a quiet,
comfortable  setting  within  the  school
environment.

e Instructions and materials were adapted for
visually impaired children (Braille, large print, or
oral administration).

e Standardized instructions were followed to ensure
uniform administration across groups.

e Responses were recorded and cross-verified.

5. Data Analysis

e Descriptive Statistics: Mean, standard deviation,
and percentages for demographic and scale
scores.

e Inferential Statistics:

o Independent samples t-test to compare mean
scores between groups.

o ANOVA to analyze the effect of schooling
type (inclusive vs. special) on emotional
adjustment.

o Correlation analysis to examine relationships
between  family  factors and  self-
concept/emotional adjustment.

VL RESULTS

The results of the study are presented under two main
categories: Self-Concept and Emotional Adjustment.
Statistical analysis was conducted using SPSS, and the
significance level was set at p < 0.05.

1. Descriptive Statistics

Table 1: Mean and Standard Deviation of Self-
Concept and Emotional Adjustment Scores

Group Self-Concept | Emotional Adjustment
(Mean + SD) (Mean + SD)
Visually Impaired | 65.4+8.2 72.6+9.3
(n=50)
Sighted (n=50) 731475 64.3+£8.8

e Sighted children reported higher self-concept
scores.

e Visually impaired children showed higher
emotional maladjustment scores (indicating
poorer adjustment).

2. Independent Samples t-Test

Self-Concept Comparison
o 1(98) = -5.12, P < 0.001
— Statistically significant difference in self-
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concept between visually impaired and sighted
children. Sighted children scored higher.

Emotional Adjustment Comparison

e 1(98) = 4.73, D < 0.001
— Significant difference in emotional adjustment.
Visually impaired children had greater difficulty
adjusting emotionally.

3. Domain-Wise Analysis of Self-Concept
Table 2: Comparison of Self-Concept Domains

Domain VI Mean + | Sighted t- p-

SD Mean+ SD | value | value
Academic 14.8+3.1 152+29 -0.68 | 0.496
Social 123+£2.38 147+2.5 -4.31 | <0.001
Physical 109+25 13.5+2.4 -5.02 | <0.001
Appearance
Emotional 13.2+£2.6 143+£22 -2.08 | 0.040
Stability

e Significant differences were found in the social,
physical, and emotional domains.

e No significant difference in academic self-
concept.

4. Influence of Educational Setting on Emotional
Adjustment (ANOVA)
Table 3: Emotional Adjustment by School Type (VI

Group Only)
School Type Mean + SD F-value p-value
Inclusive (n=25) 68.1+8.7
Special (n=25) 77.1+9.0 8.53 0.005

e Children in inclusive schools demonstrated
significantly better emotional adjustment than
those in special schools.

5. Correlation Between Family Support and

Psychological Variables

Pearson correlation analysis revealed:

e Family support positively correlated with self-
concept (r=0.48, p <0.01)

e Family support negatively correlated with
emotional maladjustment (r = -0.42, p <0.01)

VIL DISCUSSION

The present study aimed to explore the self-concept
and emotional adjustment of children with visual
impairment in comparison to their sighted peers. The
findings reveal significant differences across several
domains, highlighting the psychological challenges
faced by visually impaired children and the critical
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role of environmental factors in shaping their
emotional and self-perceptual development.

1. Self-Concept Differences

The results demonstrated that children with visual
impairment scored significantly lower in overall self-
concept, particularly in the social, physical, and
emotional domains. These findings are consistent with
previous research by Sacks & Wolffe (2006) and
Bishop (2004), who observed that limited participation
in social activities and overprotection by caregivers
contribute to lower social self-esteem and poor body
image in visually impaired children.

Interestingly, no significant difference was found in
academic self-concept, suggesting that when
educational support and learning tools are accessible,
children with visual impairment can maintain
comparable academic confidence to sighted peers.
This aligns with the observations of Papadopoulos et
al. (2011), emphasizing the importance of inclusive
educational practices and assistive technologies in
bridging academic gaps.

2. Emotional Adjustment Challenges

The study revealed that children with visual
impairment exhibited higher levels of emotional
maladjustment, including symptoms of anxiety,
dependence, and emotional withdrawal. These results
support findings by Huurre & Aro (2000), which
showed that reduced access to spontaneous peer
interaction and non-verbal social cues may contribute
to emotional difficulties among visually impaired
adolescents.

Furthermore, children attending inclusive schools
demonstrated better emotional adjustment than those
in segregated special schools. This supports the
argument that inclusive education not only enhances
academic opportunities but also fosters emotional
resilience by facilitating exposure to diverse social
environments and encouraging peer interaction.

3. Role of Family and Social Support

The strong correlation between family support and
both higher self-concept and lower emotional
maladjustment highlights the protective role of a
nurturing home environment. Children who receive
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emotional encouragement, independence training, and
social exposure from their families tend to exhibit
greater psychological stability. These findings are
echoed in the work of Kirk et al. (2006) and Raver
(2007), who emphasized that emotional well-being is
highly dependent on how disability is perceived and
managed within the family unit.

4. Cultural and Educational Context

In many Indian settings, visually impaired children
still face social stigma and infrastructural limitations,
particularly in rural or low-income communities. This
can further isolate them, reduce opportunities for
integration, and impair their emotional and social
development. The current findings reinforce the need
for culturally responsive policies and inclusive
practices to dismantle barriers and promote positive
identity development among children with disabilities.

Implications of the Study

e For Educators: Inclusive teaching methods and
social skills training should be incorporated to
enhance classroom experiences for visually
impaired children.

e For Parents: Counseling and awareness programs
can help parents balance protection with
independence.

e For Policymakers: Greater investment in inclusive
education infrastructure and accessible mental
health services is essential.

e For Mental Health Professionals: Early
identification of emotional difficulties and
provision of tailored psychological support can
mitigate long-term challenges.

Limitations

e  The study was limited to a relatively small sample
size and urban settings.

e  Self-report measures may be influenced by social
desirability bias.

e Cross-sectional design does not capture
developmental changes over time.

Suggestions for Future Research
e Longitudinal studies to track self-concept and
emotional development over time.

INTERNATIONAL JOURNAL OF INNOVATIVE RESEARCH IN TECHNOLOGY 6542



© November 2025| IJIRT | Volume 12 Issue 6 | ISSN: 2349-6002

e Broader samples including rural and under-
resourced populations.

e Comparative studies involving other disabilities
to explore commonalities and unique challenges.

VIIL CONCLUSION

This study explored the differences in self-concept and
emotional adjustment between children with visual
impairment and their sighted peers. The findings
clearly indicate that visually impaired children face
distinct psychological challenges, particularly in the
domains of social interaction, physical self-perception,
and emotional regulation. Children with visual
impairment were found to have significantly lower
self-concept and poorer emotional adjustment,
especially in settings lacking adequate support.
However, those studying in inclusive educational
environments exhibited better emotional stability,
underscoring the importance of integrated schooling
and peer interaction in fostering emotional well-being.
Similarly, family support emerged as a key protective
factor in promoting both positive self-concept and
emotional resilience. While the academic self-concept
of wvisually impaired children was relatively
comparable to that of their sighted counterparts, the
overall findings suggest that targeted interventions—
including inclusive education, family counseling, and
psychosocial support—are essential for improving
psychological outcomes in this population. This study
reinforces the urgent need for holistic, inclusive, and
empathetic approaches in both educational and family
settings to ensure that children with visual
impairments are not only academically supported but
also emotionally empowered to navigate the world
with confidence and dignity.
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