Shaping Minds, Shaping Futures: Realizing the Vision of NEP-2020

ISSN: 2349-6002

through Al and Human Potential in Higher Education

Role of Society in Promoting Inclusive Education-A

Sociological Study

Priyankaben Naranbhai Parmar
Ph. D Research Scholar, Department of Sociology, Sardar Patel University, Vallabh Vidyanagar,

Anand, Gujarat
doi.org/10.64643/IJIRTV1218-190978-459

Abstract—Inclusive  education is a  progressive
educational approach that aims to provide equal learning
opportunities to all students, irrespective of their
physical abilities, intellectual capacities, socio-economic
background, gender, caste, ethnicity, or cultural
differences. From a sociological perspective, the role of
society is central to the successful promotion and
implementation of inclusive education. This study
explores how various social institutions and social
processes contribute to fostering inclusive educational
environments. The study examines the influence of
family, community, educational institutions, government,
and media in shaping attitudes toward diversity and
inclusion. Families play a foundational role by nurturing
values of acceptance, cooperation, and respect for
differences. Communities and local organizations
support inclusion by encouraging participation, reducing
social stigma, and facilitating access to resources for
marginalized groups. Educational institutions, guided by
societal expectations and norms, act as key agents in
translating inclusive ideals into practice. Furthermore,
the study analyses how social inequalities related to class,
caste, gender, and disability affect access to education.
Negative social attitudes, discrimination, and lack of
awareness are identified as major barriers to inclusive
education. Conversely, progressive social movements,
advocacy groups, and inclusive policies contribute
significantly to social change and educational equity.
Government initiatives and legal frameworks provide
structural support, but their effectiveness largely
depends on societal cooperation and public awareness.
By adopting a sociological approach, this study
emphasizes that inclusive education is not solely the
responsibility of schools but a collective social
responsibility. The findings suggest that sustained
societal commitment, inclusive social values, and active
community engagement are essential for promoting
inclusive education and achieving social justice through
education.

Index Terms—Inclusive education, society, social
attitudes, educational equity, social structures,
community participation

I. INTRODUCTION

Inclusive education is an educational approach that
aims to provide equal learning opportunities to all
learners, regardless of their physical abilities, socio-
economic background, gender, caste, or cultural
differences. From a sociological perspective,
education is deeply influenced by social structures,
values, and institutions. Society plays a crucial role in
shaping attitudes toward diversity and inclusion,
determining whether educational systems promote
equality or reinforce exclusion.  Families,
communities, schools, government, and media
collectively  influence the acceptance and
implementation of
Understanding the role of society is therefore essential
to promoting inclusive education and achieving social
justice through education.

inclusive education.

This study asks: How does society promote inclusive
education? What social processes facilitate acceptance
of diversity in educational contexts?

II. THEORETICAL FRAMEWORK

2.1 Structural Functionalism

From a functionalist perspective (Parsons, Durkheim),
society is a system of interrelated parts working
toward stability. Education serves social integration
and value transmission. Inclusive education becomes
functional when society values social cohesion and
equal opportunity. Community norms that endorse

190978 © IJIRT | www.ijirt.org JANUARY 2026 634



Shaping Minds, Shaping Futures: Realizing the Vision of NEP-2020

ISSN: 2349-6002

through Al and Human Potential in Higher Education

diversity can help educational systems absorb
differences and produce social solidarity.

2.2 Conflict Theory

Conflict theorists (Marx, Weber) argue that social
inequality stems from power differentials. Exclusion
in education mirrors broader societal stratification
(e.g., class, caste, disability). Society’s role, therefore,
includes challenging dominant norms that marginalize
vulnerable groups and advocating policies that
redistribute resources and opportunities for inclusive
schooling.

2.3 Symbolic Interactionism

Symbolic interactionists (Mead, Blumer) focus on
daily social interactions and meanings. Attitudes
toward disability and inclusion are socially
constructed through interaction. Positive social
interactions between community members and
individuals with disabilities can transform stigma and
generate inclusive norms.

III. LITERATURE REVIEW

3.1 Defining Inclusive Education

Inclusive education refers to teaching practices,
curricula, and support systems designed to include
learners of all backgrounds and abilities. It transcends
physical integration and emphasizes participation,
dignity, and equal learning outcomes.

3.2 Society and Education

Several studies suggest that community beliefs
significantly affect educational policy
implementation. In societies where disability is
stigmatized, children with special needs are more
likely to be excluded from formal schooling.
Conversely, communities that celebrate diversity are
more proactive in advocacy and resource mobilization
for inclusive schooling.

3.3 Social Attitudes and Inclusion

Research reveals that parental attitudes, peer
acceptance, and community awareness are key
determinants of how inclusive a school environment
can be. Social attitudes influence teacher expectations,
peer support, and the willingness of institutions to
adopt inclusive practices.

IV. METHODOLOGY

4.1 Research Design

This study employs a qualitative research design
using: In-depth interviews with educators, parents, and
community leaders. Focus group discussions with
students. Analysis of community campaigns and
school inclusion initiatives

4.2 Sampling

Purposive sampling was used to select participants
from urban and rural communities where inclusive
education efforts have been recently implemented.

4.3 Data Analysis

Data were analysed using thematic analysis to identify
recurring social factors influencing inclusive
education.

V. FINDINGS

5.1 Community Awareness and Education

A recurring theme was the critical role of community
awareness. In areas where awareness campaigns and
sensitization workshops were organized, attitudes
toward diversity improved. Parents reported feeling
more confident enrolling children with special needs
in mainstream schools when community support was
visible.

5.2 Cultural Beliefs and Stigma

In some communities, disability remained tied to
negative cultural beliefs, leading to reluctance in
seeking education for children with special needs.
These beliefs influenced teacher expectations and peer
interactions negatively.

5.3 Social Networks and Support Systems
Communities with strong social networks (e.g., local
NGOs, parent groups) were more successful in
mobilizing resources and advocating for inclusive
facilities such as ramps, trained teachers, and
individualized learning support.

5.4 Media and Public Discourse

Positive media representation of inclusive education
led to broader public conversations and support.
Where media highlighted success stories, community
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pride and commitment toward inclusive practices
increased.

VI. DISCUSSION

6.1 Society as an Agent of Change

The findings confirm that society functions as a
powerful agent in promoting inclusive education.
Social norms can either enable equitable learning
environments or perpetuate exclusion. Structural
functionalism helps explain why communities that
value cohesion adopts inclusive practices more
readily, while conflict theory highlights how
entrenched inequalities resist change unless
challenged through collective action.

6.2 Overcoming Barriers

To advance inclusive education, societies must:
Challenge discriminatory beliefs through awareness
and dialogue. Encourage community partnerships with
schools. Empower families with resources and
knowledge. Promote positive representations of
inclusion in media

6.3 Policy and Social Advocacy

Policy frameworks alone are insufficient. Social
actors—community leaders, parents, youth groups—
must engage in continuous advocacy to influence
policy implementation, teacher training, and equitable
resource distribution.

VII. CONCLUSION

The social environment plays a pivotal role in shaping
the success of inclusive education. A supportive
society fosters acceptance, removes barriers, and
encourages  collaboration across stakeholders.
Through community awareness, cultural change, and
collective advocacy, inclusive education can be
realized as a lived social practice rather than a policy
ideal.

VIII. RECOMMENDATIONS

1. Community Sensitization Programs: Regular
campaigns to challenge stigma and highlight
benefits of inclusion.

2. Inclusive Role Models: Encouraging stories of
success to inspire community support.

3. Collaborative School-Community Partnerships:

Engagement forums where community members
participate in school planning.

4. Media Engagement: Positive messaging through

traditional and digital media.
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