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Abstract—Business English, a branch of English for 

Specific Purposes (ESP), differs from General English 

primarily in its focus on business-related vocabulary and 

contexts. The Business Communication course offered to 

undergraduate commerce and management students 

largely emphasizes written communication while 

neglecting oral competencies essential for professional 

success. This study investigates the relevance of the 

current syllabus and pedagogical approaches in fostering 

communicative competence aligned with industry 

requirements. Employing a quantitative research design, 

data were gathered through a Google Form 

questionnaire administered to English faculty teaching 

this course across colleges in Gujarat. The findings 

indicate that students’ English communication skills 

remain inadequate upon course completion. The existing 

curriculum and instructional methods fail to effectively 

enhance communicative performance. The study 

underscores the need for ESP practitioners to redesign 

the syllabus and integrate more interactive and practical 

approaches to develop students’ overall communication 

competence in business contexts. 

 

Index Terms—Business communication, syllabus, 

classroom teaching methods, communicative 

competence, and expressive skills 

 

I. INTRODUCTION 

 

English plays an important role at the global level. It 

is often considered a lingua franca that connects 

people around the world who do not have a common 

language to communicate other than English. In India, 

people learn English as a second language and widely 

use it for various communicative purposes. The 

majority of second language learners face various 

problems while learning English due to their mother 

tongue. They are unable to acquire English like their 

native language. The English language has varieties 

according to the country where it is spoken and the 

contexts of its use. Indian English is quite different 

from the American/British variety of English in terms 

of grammar, vocabulary, and pronunciation.  

Teachers of English face various challenges while 

teaching English to a variety of students, like students 

from Arts, Commerce, Science, Engineering, 

Diplomas, and different Vocational backgrounds. The 

communicative needs and contexts of these language 

learners are different based on the various functions 

and tasks they perform in their academic or 

professional world.  

In the education system, there are various aspects of 

teaching and learning, starting from syllabus design to 

assessment; all the stages have their importance. To 

teach English for specific purposes, the syllabus 

content and teaching methods should be selected 

carefully, focusing on the needs of the language 

students and the demands of their professional worlds. 

The communicative syllabus and pedagogy are more 

in demand among the students as well as the language 

teachers. The application of the communicative 

approach to the language syllabus design and teaching 

practices for English as a second language in India 

comprises the real-life situations, contexts, and tasks 

in the language syllabus designed specifically for 

Commerce students. Engaging language learners in 

the relevant communication contexts encourages them 

to acquire English and develop their ability to use 

English effectively in various situations at the 

workplace.  

The purpose of this study is to highlight the lack in the 

present syllabus and teaching methods of Business 
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communication. To help the language teachers and 

learners by providing the potential benefits of using 

the communicative approach to syllabus design and 

teaching practices. Teachers can prepare students as 

effective and confident communicators in English 

using the communicative approach. It also provides 

significant suggestions to update and modify the 

syllabus and teaching methods for business English.  

 

II. RESEARCH PROBLEM 

 

Generally, the Business Communication course is 

treated only as a subject in commerce and 

management courses, not as an important language or 

communication skill to master for better career 

opportunities in all fields. The present syllabus covers 

more theoretical knowledge and written 

correspondence than practical topics. 

 

III. RESEARCH QUESTIONS 

 

• Is the present syllabus of business communication 

appropriate for developing communication skills?  

• Can students communicate effectively, especially 

in English at the end of the course? 

• What do teachers think about the relevance of the 

present syllabus and teaching methods? 

• Do a Needs analysis of students conducted before 

syllabus design? 

• Do language teachers contribute to designing a 

relevant syllabus for Business Communication? 

• Are Language teachers collaborating with subject 

teachers? 

 

IV. THEORETICAL FOUNDATIONS 

 

ESP and EVP/EOP 

ESP is a course design and teaching approach toward 

developing English skills according to the 

language/communicative needs of second-language 

learners with specific purposes and other stakeholders, 

like employers. It is subdivided into two categories: 

EVP (English for Vocational Purposes) and EAP 

(English for Academic Purposes). (Hutchinson & 

Waters, 1987) 

EVP is teaching English to students of specific 

professions or vocations based on their linguistic or 

communicative requirements. English is taught in the 

context of the various trades or occupations with the 

emphasis on a kind of specific register spoken in real-

world contexts at various workplaces, such as business 

English, scientific English, legal English, aviation 

English, English for medical professionals, English for 

waiters, English for tourists, English for hotel 

receptionists, etc.  

 

V. BUSINESS COMMUNICATION 

 

Today, the English language has become an essential 

means of business communication and intercultural 

communication internationally between non-native 

speakers. Teaching Business English is different from 

General English, which aims to prepare learners as 

efficient and effective communicators in the business 

world. It refers to the effective communication skills 

in English that students require in the workplace, and 

focuses on the specific language discourse for business 

communicative situations such as presentations, 

negotiations, meetings, small talk, socializing, and 

written and oral correspondence, like report or letter 

writing. As English is used in various communicative 

functions in the business world, effective 

communication skills in English are most important 

for better career and job opportunities for students.  

 

VI. NEEDS ANALYSIS 

 

Teaching English for specific purposes like teaching 

English to business professionals, Nurses, Medical 

English to doctors, and English to lawyers requires 

understanding the needs/purposes for which they want 

to develop communication skills in English. Needs 

Analysis is a process of knowing the specific language 

needs and designing the course accordingly. It is based 

on the collection of quantitative and qualitative data of 

various language needs to validate the specific 

language syllabus. Syllabus designers or academicians 

should conduct systematic needs analysis of the 

language learners from different disciplines to satisfy 

the language learning and communicative 

requirements of the students in business contexts. 

Needs analysis further helps teachers to design or 

select specific language materials to teach language to 

the students, fulfilling their communicative needs. 

(Woodrow, 2017) 
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VII. COMMUNICATIVE SYLLABUS 

 

The communicative syllabus was developed in 

response to dissatisfaction with the 

structural/situational approach to teaching English as 

a second or foreign language to non-native speakers. 

Unlike the grammatically based structural/situational 

syllabus, its units are communicative, focusing on the 

functions and notions regarding the English language 

that differ according to the language users and 

contexts, such as requesting, commanding, advising, 

warning, offering and accepting apologies, 

introducing someone, persuading customers, 

complaining to the suppliers etc. Its objective is to 

provide the learner not only with linguistic 

competence but also communicative competence in 

English.  (Munby, 1978) 

 

VIII. LITERATURE REVIEW 

 

"Developing Business English Learners’ 

Communication Competence through Needs Analysis 

and Task-Based Learning" by Sarıçoban and Öz 

(2014) explores how combining needs analysis with 

task-based learning (TBL) can improve the 

communicative competence of business English 

learners. Drawing on empirical data from Turkish 

university students, the authors identify gaps between 

students’ linguistic abilities and workplace 

communication requirements. They propose a 

curriculum model that uses authentic, problem-

solving, and interaction-driven tasks to develop 

linguistic, sociolinguistic, and strategic competencies 

essential for business contexts. The paper concludes 

that systematic needs analysis and TBL provide an 

effective framework for designing learner-centered 

Business English courses that promote communicative 

efficiency. 

“English for Commerce and Management: An ESP 

Approach”, the article by R. Shruthi and Dr. R. 

Udhayakumar (2022) examines the role of English for 

Specific Purposes (ESP) in enhancing communication 

competencies among students of commerce and 

management. It highlights how the growing demand 

for English in global business contexts necessitates 

specialized language instruction tailored to 

professional and academic needs. The study highlights 

learner-centered and task-based techniques that align 

language learning with actual professional contexts 

through considerations of needs analysis, course 

design, and methods of instruction. The paper 

concludes that ESP-oriented Business English 

instruction accelerates learning efficiency, promotes 

job readiness, and bridges the gap between general 

English education and industry-specific 

communication demands. 

The article “From Classroom to Boardroom: The 

Relevance of Business Communication Education” by 

Preeti Oza (2023), explores the critical link between 

academic instruction in business communication and 

its practical applications in the corporate world.  Oza 

highlights that communication skills are strategic 

assets necessary for leadership, decision-making, and 

organizational growth, not only academic 

competencies. The study emphasizes the necessity of 

using experiential pedagogy, soft-skill training, and 

multidisciplinary approaches to bridge the gap 

between classroom learning and real-world 

professional demands, drawing on the shifting 

demands of global businesses. The study examines 

current educational frameworks, points out 

shortcomings in conventional communication 

curricula, and promotes changes that would bring 

communication education into line with modern 

corporate practices.  

The article “Teaching Business English for Commerce 

Students – A Task-Based Approach” by Ajitha S. 

Pisharady and Dr. J. G. Ravikumar (2024) investigates 

the effectiveness of Task-Based Language Teaching 

(TBLT) in enhancing the listening and speaking skills 

of commerce students. The study recognizes that 

traditional English classes tend to focus on reading and 

writing while ignoring oral communication, so it 

incorporates task-based strategies into the English 

curriculum to promote real-life communicative 

competence. Based on theories by Ellis (2018), Nunan 

(1989), Willis & Willis (2007), and Skehan (2003), the 

research frames TBLT as a learner-centered approach 

emphasizing authentic, purposeful interaction. The 

study concludes that adding text-dependent tasks like 

group discussions, interviews, and presentations 

makes English learning more interactive and 

professionally relevant, which improves students' 

employability and communication competence in 

business contexts. 
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Dr. Chetan Joshi’s (2017) article “Towards 

Employability: A Case Study of Syllabus of 

Communication Skills of B.Com. Course of Gujarat 

University” critically examines the Communication 

Skills syllabus of Gujarat University in relation to 

employability needs. The study shows that although 

the syllabus covers verbal and nonverbal 

communication theory well, it does not include 

enough practical elements like viva voce, project 

work, and field-based learning that are essential for 

building real-world skills. Joshi highlights that though 

the current curriculum is still mostly academic and 

examination-oriented, commerce graduates need to be 

able to communicate effectively and speak English to 

succeed in the worldwide business environment of 

today. The study concludes that to fill the gap between 

academic learning and employability expectations, the 

curriculum and assessment techniques must be revised 

to adopt a more skill-based, practice-oriented 

framework. 

IX. METHODOLOGY 

 

Research Design  

This study adopts the survey as a research method and 

a structured questionnaire as a research tool to collect 

data from English faculty teaching Business 

Communication in Commerce and Management 

courses at selected universities of Gujarat regarding 

the present syllabus and classroom practices. The 

survey was conducted using Google Form, including 

closed and open-ended questions. The researcher has 

received around 42 responses from the English 

Faculties teaching the Business Communication (BC) 

course in various universities of Gujarat. The 

responses received were then carefully represented 

through graphs in the analysis part of this paper.  

 

Participants and Sampling Method 

Participants with firsthand experiences in teaching 

Business communication in commerce and 

management programs were selected through a 

random sampling technique. The quantitative phase 

included 42 English faculties from 11 universities in 

Gujarat, representing diverse experiences of teaching 

Business Communication in Commerce and 

Management classes. Participants of this study 

provided valuable opinions regarding recurring 

challenges in developing communication skills among 

the students. Their instructional expertise provided the 

critical perspectives regarding the lack in the current 

syllabus and classroom practices of Business 

Communication and effective teaching methods that 

can be implemented in the classrooms.  

 

Piloting and Validation 

This questionnaire was prepared after an extensive 

review of the available literature and validated tools 

used in various research related to ESP, such as articles 

and doctoral theses. For  

clarity and relevance, the questionnaire had a pilot 

study and feedback from this study helped in preparing 

a clearer and more appropriate questionnaire. The 

validity and reliability of the content were established 

through reviews of the ELT experts who confirmed the 

questionnaire for the data collection.  

 

Data Collection Procedure 

A questionnaire was prepared through Google Form 

and administered to the participants via email and 

social media platforms with specific instructions 

mentioning the purpose of the study, assuring 

confidentiality, and reminders to have enough 

responses. Faculties were encouraged to provide 

objective responses and additional qualitative 

comments at the end of the questionnaire as a response 

to open open-ended question.  

 

X. ANALYSIS AND DISCUSSION 

 

The questionnaire contains total 24 questions to 

understand teachers' views and inputs from their 

teaching experiences. The questionnaire results have 

been discussed below. 

The first question asked the English teachers to 

understand their views regarding the statement that 

‘Effective Communication Skill in English is essential 

to have better job opportunities.’ 69 % and 28.6% 

respondents strongly agreed and agreed with the 

statement respectively while only 2.4 % disagreed. 

This shows that effective communication skills and 

proficiency in English are important to get the job and 

perform better at the workplace.  
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Figure 1 Distribution of the responses to the 

statement: Importance of effective communication 

skills for better job opportunities. 

The next two questions asked to determine what 

should be the objectives and learning outcomes of 

teaching a course Business Communication to 

commerce and management students. The majority of 

the respondents identified important objective should 

be to prepare students as effective communicators, 

develop linguistic and communicative competence, 

and hone their oral as well as written skills. In learning 

outcomes, the majority are in favour that students 

should be able to communicate effectively in various 

business situations, have comprehension ability, and 

solving issues at the workplace.   

 
Figure 2 Major objectives behind teaching business communication in English. 

 

 
Figure 3 Specific learning outcomes of teaching business communication in English. 

 

The fifth question asked to know the contribution of 

teachers in designing the syllabus of business 

communication as they are more aware of students’ 

levels and language needs. 85.7 % respondents denied 

that they are not part of syllabus designing process, 

only 14.3% respondents are contributing in syllabus 

design. This shows that teachers are closer to their 

students, they know their strength and weakness, so 

they can effectively contribute but they are excluded 

from the syllabus designing process. 

 
Figure 4 The contribution of teachers in designing the 

syllabus of Business communication. 
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The sixth question represents that only 54.3 % 

respondents are satisfied with the topics mentioned in 

the present syllabus of Business communication while 

45.7 % think that it is average/ dissatisfied with it. 

Respondents are not fully satisfied with the topics 

mentioned in the present syllabus. 
 

 
Figure 5 Satisfaction of teachers regarding present 

syllabus of Business Communication. 
 

The next question asked to understand whether present 

syllabus covers all four language skills (LSRW) or 

neglected few of them. 57.1% are of the opinion that it 

covers all four skills while 42.9% believes it does not 

cover all skills. That shows that the present syllabus 

should be assessed and modified to develop all four 

language skills among the students. 
 

 
Figure 6 Does syllabus covers all four language skills 

(LSRW)? 
 

The next asked to those only who believes that present 

syllabus does not cover all four skills. It is to know 

which skill neglected while designing the syllabus, 

majority of the respondents (44.8 and 41.2 % 

respectively) believe that Listening and Speaking are 

two important practical skills that are not cover in the 

syllabus properly.  

 
Figure 7 Which skill is neglected from the present 

syllabus? 

 

Needs Analysis is very important that should be 

conducted before designing the relevant syllabus and 

teaching in the language classroom to fulfil the target 

needs of students. The tenth question asked to know 

that is needs analysis of students conducted before 

teaching Business communication in the classroom to 

help them perform effectively at the workplace. 83.3 

% responded positively that they are aware of the 

students’ needs and teach accordingly in the 

classroom. Actually, the needs analysis should be 

conducted by syllabus designers before finalizing the 

topics for the specific language syllabus. 
 

 
Figure 8 Do needs analysis conducted before 

designing the syllabus? 

It is necessary to know the demands of market and 

employer from their future employees to make 

students competent enough to be selected as best 

candidate and perform effectively in the job. To know 

teachers’ views regarding the same, the next question 

asked that it is important to take employers’ opinions 

and know their expectations from their employees to 

upgrade the syllabus and teaching methods to prepare 

students for future competitive job market. 92.8% 

respondents answered positively that they are strongly 

agree/agree with the same.  
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Figure 9 Distribution of the responses to the 

statement: Feedbacks of the Employers should be 

considered to update syllabus annually and meets 

current market needs. 
 

The teachers are facing various pedagogical issues in 

the language classroom while teaching to non-native 

and business background students. The next question 

asked to know are they facing any pedagogical 

problems while teaching business communication to 

the students. 83.3% teachers have responded 

positively that they are facing various problems while 

teaching business communication in the classroom.  

 
Figure 10 Do teachers face pedagogical challenges 

while teaching Business Communication to students? 

 

The next question asked to those who responded 

positively to the previous question that if they face the 

problems what kind of pedagogical problems they are 

facing. Teachers majorly selected the options – 

removing fear and shyness of the students, making 

them more expressive and adapting to students’ level 

of understanding.  

 
Figure 11 Pedagogical challenges faced by English teachers while teaching Business Communication. 

 

The sixteenth question asked know how teachers are 

trying to develop effective communication skills 

among the students by using various methods in the 

classroom. 95.2 % responded that they are using 

specific teaching methods to make students effective 

communicators in English. 

 

 
Figure 12 Do Specific methods used by the teachers 

to develop communication skills of the commerce 

students? 

The next question asked to those teachers who use 

specific teaching methods to know which methods 

they are using. They majorly responded in the options 

– Direct method, lecture method and functional way 

they are using to develop communication skills among 

the students.  
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Figure 13 Specific methods used by the English teachers in Business Communication classroom. 

 

The next two questions asked to know how practically 

they try to develop communication skills that are they 

using task based or skill-based activities and providing 

out of the class activities for real life experience in 

using language for better communication. 97.6 % and 

81 % teachers responded positively in both the 

questions respectively.  

 

 
Figure 14 Do teachers use tasks and skill-oriented 

activities in the Business Communication classroom? 
 

 
Figure 15 Do teachers provide out of the class 

activities for real life communication practice? 
 

As Business communication designed for the 

commerce and management students but teachers have 

arts and literature background, they are not familiar 

with students’ academic field and business 

background, they need to collaborate and take help of 

subject teachers or industry experts to teach language 

contextually. Twenty first question asked to the 

teachers to know whether they collaborate with subject 

teachers or not. Only 38.1 % responded positively that 

they are collaborating while rest (66.7%) are not 

collaborating with subject teachers.  

 

 
Figure 16 Do teachers collaborate with industry 

experts or subject teachers? 
 

The next question asked to know the relevance of 

present syllabus and teaching methods in making 

students effective communicators. It is asked to know 

that at the end of the course at what extent students 

develop communication skills. Majority of the 

respondents (47.6 %) are of the opinions that it is of 

average which is not up to the mark as per the decided 

learning outcomes of the course. 
 

 
Figure 17 Communication skills of the commerce 

students at the end of the course? 
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The last question is open-ended where teachers were 

asked to share their views regarding how effectively 

business communication can be taught to the students, 

and what necessary changes should be made to make 

students effective and confident communicators. Here 

are some of the teachers’ observations and 

suggestions, 

 

• The average UG commerce students are weak in 

English, especially those from the Gujarati 

medium. They are struggling with the conscious 

fear of English. The first and most important task 

is to break this fear. 

• Business Communication as a subject is 

undervalued in colleges, students don't find the 

need to learn such subject seriously and that's why 

this preoccupied notion unable students from 

paying much attention in the classroom. Colleges 

should emphasize more on the importance of the 

subject than only the improvements and efforts of 

teachers will be valued. Specific learning 

objectives should be mentioned  

• The assessment process should include 

parameters that take skill progress into account 

and test the students' language skills practically 

like presentations, dialogues, debate, role play 

and interviews at the external examination shall 

be made compulsory. There should not be 

theoretical exams at all for presentation skills, 

interview skills, and listening skills. 

• Students should be made aware of the real market 

situation and the needs  

• Business Communication is more process-

oriented rather than product-oriented. It should be 

treated as a dynamic one and changed every year 

if need be 

• The syllabus should be designed practically and 

should cover employers’ demands. There should 

be task-based language activities prescribed in the 

syllabus that provide them with practical 

knowledge of the business world. Outdated 

content must be removed and include modern 

Methods of Business Communication for 

example, Online order placement, e-billing, 

Meetings E-mail, etc. 

• First, we need to understand the understanding 

level of students. Because most of the students are 

from Gujarati Medium, their level of 

understanding English language ranges from 

moderate to very poor.  

• Need to change the attitude of commerce students 

towards the paper of business communication as 

only a subject to pass.  

• Students should be provided with an abundant 

variety of material for input skills, i.e. listening 

and reading - teaching methodology should 

include more inclusive techniques  

• As this questionnaire suggests, collaborating with 

employers to identify contemporary language 

needs in the professional field can also be of great 

help in this regard. 

• Feedback, assessment, analysis, and evaluation 

are the nucleus of learning and should not be 

neglected. 

• Professional and vocational development 

opportunities should be offered to students. 

• Study the syllabus of advanced universities such 

as M.S.University, Delhi University, JND before 

designing the syllabus of Business 

Communication for commerce  

• Along with the syllabus, supportive activities and 

materials should be designed. Students should be 

also given practical tasks to experience real-life 

situations. 

• Allow students to go out, observe, and identify the 

cultural variation in business communication and 

Students should be trained to develop Critical and 

Creative Thinking, Problem-Solving, Decision 

making, and Intercultural Communication. 

• For Business Communication, one unit should 

consist practical part in which students have to 

visit any company, firm or Market to experience 

in person how Business Communication actually 

works. 

• Time-to-time update is required as per the 

changing scenario as well as more practical topics 

should be included, such as a Drama skit can be 

performed in English, and a Mock Interview can 

be organized. 

• The more a student works in the field, the more 

efficiency and skill she/he will develop. 
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XI. KEY FINDINGS 

 

Syllabus Design Gaps 

• Present syllabus of Business communication 

having much emphasis on theory and written 

communication aspects, neglecting current needs 

and demands of oral skills. 

• It does not include specific course objectives and 

learning outcomes. 

• Needs Analysis is not conducted properly before 

designing the language syllabus. 

• English Teachers are not part of the syllabus 

designing process as 85.7 % teachers responded 

that they do not contribute to syllabus design. 

 

Teacher Involvement and Collaboration 

• Less collaboration between language and subject 

teachers as 66.7 % teachers responded that they 

are not collaborating with subject teachers. 

• Business communication is treated just as one of 

the subjects to pass the exam. 

 

Neglect of Oral skills 

• Students’ communication skills in English are 

very poor at the end of the course as 47.6 % 

teachers are of the opinion that students’ 

communication skills are average at the end of the 

course. 

• Listening and Speaking skills are not emphasized 

properly in the present syllabus 

 

Assessment Practices and Institutional Attitudes 

• Teachers are trying their best with practical 

activities and teaching methods to develop 

effective communication skills among the 

students as the majority of them responded that 

they are using tasks and real-life activities to 

create an effective language learning 

environment.  

 

XII. LIMITATIONS OF THE STUDY 

 

Although the research has reached its aim, there were 

some unavoidable limitations  

• As this study was conducted online through 

Google form, it did not involve in-person 

interactions with the teachers. 

• Limited responses were collected from English 

faculties teaching business communication to 

commerce students due to the summer vacation 

while the study was conducted.  

• It is restricted to only selected universities and 

colleges of Gujarat state.  

• As only a questionnaire was used as a research 

tool, quantitative data were received, but unable 

to conduct interviews for qualitative data.  

 

XIII. IMPLICATIONS AND 

RECOMMENDATIONS 

 

• Needs Analysis should be conducted regularly to 

have an updated and need-based syllabus. 

• The syllabus should be designed practically and 

address the needs of language learners and the 

demands of employers.  

• Language teachers should collaborate with 

subject teachers to aware students of the actual 

business environment.  

• Language teachers should be allowed to 

contribute to the syllabus designing process. 

• Specific course objectives and learning outcomes 

should be set before selecting the content. 

• Teaching Business Communication should be 

process-oriented and dynamic one that can be 

updated annually if necessary.  

• Commerce students should be aware of specific 

vocabulary and language discourse of their area of 

study. 

• Language Teachers should be cooperative in 

designing tasks and activities in and out of the 

classroom to develop communication skills. 

• Employers’ expectations and demands from their 

future employees should be considered while 

designing the language syllabus. 

• Feedback of the classroom teachers should be 

received regularly if they are facing any difficulty 

in implementing the designed syllabus. 

 

XIV. CONCLUSION 

 

A variety of needs regarding language learning in 

different areas require different skills and topics to be 

covered in the present syllabus and classroom 

practices. Thus, there is a necessity to modify the 
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present syllabus that equally cover oral and written 

aspects of language learning according to the views of 

language teachers. Language teachers should work 

cooperatively to think and reframe the present syllabus 

and teaching methods to make it more appropriate to 

the students' needs and demands of the corporate 

world, which may help to fill the gap between demand 

and supply regarding Business Communication skills 

in English. 
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