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Abstract—In the classroom, drama is often seen merely 

as a text, used to preach or critically analyze the motives 

of characters behind specific actions in a particular play. 

Studying about the drama or on the drama, as teachers 

and students, takes us away from the essence of the 

drama itself. Drama, as a performative art, is more 

interesting when experienced as performance rather 

than merely as a textual work to be critiqued by scholars 

of art or literature. English literature and other 

literature are not positioned absolutely isolated in the 

humanities fields. It is an amalgamation of different 

fields which lead the English department. Taking drama 

from performative arts, the English department forgets 

to deliver its pedagogy to students rather than all genres 

into a single, undifferentiated approach in English 

literature classrooms. 

This paper focuses on an issue even not seen and 

discussed more by the fraternity of English literature 

teaching different genres and one that is drama. The 

issue is of its teaching. 

This paper argues that drama should be repositioned as 

a pedagogical process that enables active learning 

through performance, role-play, improvisation, and 

collaborative creation. 

 

Index Terms—Drama, Pedagogy, NEP-2020 and 

Implementation. 

 

I. INTRODUCTION 

 

In the classroom, drama is often seen merely as a text, 

used to preach or critically analyze the motives of 

characters behind specific actions in a particular play. 

Studying about the drama or on the drama, as teachers 

and students, takes us away from the essence of the 

drama itself. Drama, as a performative art, is more 

interesting when experienced as performance rather 

than merely as a textual work to be critiqued by 

scholars of art or literature. 

 

English literature and other literature are not 

positioned absolutely isolated in the humanities fields. 

It is an amalgamation of different fields which lead the 

English department. Taking drama from performative 

arts, the English department forgets to deliver its 

pedagogy to students rather than all genres into a 

single, undifferentiated approach in English literature 

classrooms. 

 

This paper focuses on an issue even not seen and 

discussed more by the fraternity of English literature 

teaching different genres and one that is drama. The 

issue is of its teaching. 

This paper argues that drama should be repositioned as 

a pedagogical process that enables active learning 

through performance, role-play, improvisation, and 

collaborative creation. 

Definition of drama pedagogy 

Drama pedagogy is an experiential, learner-centered 

pedagogical approach that employs dramatic 

processes including role-play, improvisation, 

simulation, and performance to facilitate cognitive, 

emotional, social, and creative learning. It treats drama 

not merely as a literary genre but as a method of 

teaching that promotes active participation, critical 

thinking, empathy, and holistic development. 

 

II. DIFFERENCE BETWEEN: 

 

Drama as literary text: Drama as a literary text refers 

to the traditional academic approach in which a play is 

studied primarily as a written text rather than as a 

performance. In this view, drama is treated alongside 

poetry, fiction, and prose, and is analysed through 

close reading, critical interpretation, and theoretical 

frameworks. 

Drama as pedagogical process: In this process, drama 

is not only a traditional teaching topic but it is a 
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performative art and its pedagogy is led as per the form 

itself. This approach leads us to understand the 

formative elements of drama. In this process, we do 

not understand text by analyzing, comparing or 

criticizing but we learn it by understanding all the 

elements alive from which it has become whole; like 

dialogues, positions, stage, property, set, characters. 

Drama in Higher Education Literature Classrooms: 

Present Scenario 

While observing the present scenario as it concerns to 

drama in most higher education literature classrooms 

in India, drama continues to be taught primarily as a 

literary text rather than as a performative art form. 

Plays are included in university syllabus alongside 

poetry and fiction, and classroom practices mainly 

focus on textual analysis, thematic interpretation, 

character study, and examination-oriented 

discussions. Teaching methods are predominantly 

lecture-based, where the teacher explains the text and 

students are expected to comprehend, memories, and 

reproduce interpretations in written examinations. 

Performance elements such as enactment, role-play, 

voice modulation, movement, staging, and audience 

interaction are generally marginalized or treated as 

optional activities rather than integral components of 

learning. Even when drama texts are prescribed, 

classroom engagement rarely moves beyond reading 

selected scenes aloud or summarizing the plot. As a 

result, drama is often perceived by students as no 

different from other literary genres, reinforcing the 

notion of drama as a static written form rather than a 

dynamic and experiential mode of learning. 

Assessment practices further reinforce this text-

centered approach. Evaluation is mostly based on 

written answers that test students’ knowledge of 

themes, characters, and critical perspectives, leaving 

little space for creative interpretation, performance-

based understanding, or collaborative learning. This 

examination-driven model discourages teachers from 

experimenting with drama-based pedagogies due to 

time constraints, rigid syllabi, and institutional 

expectations. 

Additionally, many teachers lack formal training in 

drama pedagogy, and infrastructural limitations such 

as lack of space and resources further restrict the use 

of performance-oriented methods. Consequently, the 

present scenario reflects a gap between the inherent 

performative nature of drama and its actual classroom 

practice in higher education. This gap highlights the 

urgent need to reconceptualize drama teaching in 

alignment with experiential and learner-centered 

educational frameworks such as those advocated by 

NEP 2020. 

 

Key provisions of NEP 2020 relevant to drama 

pedagogy: 

 

1. Experiential Learning 

NEP 2020 stresses experiential learning as a core 

pedagogical approach, encouraging learning through 

experience, participation, and reflection rather than 

rote memorization (MoE, 2020). Drama pedagogy 

aligns directly with this vision by employing role-play, 

improvisation, enactment, and performance as 

learning processes. 

 

2. Arts-Integrated Pedagogy 

The policy explicitly promotes arts-integrated 

education to enhance creativity and conceptual 

understanding across disciplines. Drama pedagogy 

naturally integrates literature, language, culture, and 

social experience, making it an effective arts-

integrated teaching method in higher education. 

 

3. Holistic Development of Learners 

NEP 2020 underscores the importance of fostering the 

holistic development of students, encompassing 

cognitive, emotional, social, ethical, and creative 

dimensions. Drama pedagogy plays a significant role 

in this process, as it encourages learners to engage 

empathetically with diverse perspectives, develop 

emotional intelligence, enhance communication and 

collaboration skills, and explore self-expression in 

meaningful ways. By integrating drama into the 

classroom, education moves beyond mere knowledge 

acquisition to nurturing well-rounded individuals. 

 

4.Learner-Centred and Participatory Classrooms 

NEP 2020 encourages a move away from traditional 

teacher-centered classrooms toward environments that 

are learner-centered and participatory. Drama 

pedagogy naturally supports this shift, turning students 

into active participants and co-creators of knowledge. 

At the same time, it redefines the teacher’s role—from 

being the sole source of information to serving as a 

guide and facilitator of learning experiences. 
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III. MULTIDISCIPLINARY AND FLEXIBLE 

CURRICULUM 

 

The policy also promotes multidisciplinary and 

flexible curricula, allowing connections across 

subjects and disciplines. Drama, when used as a 

pedagogical tool, becomes inherently cross-

disciplinary, linking literature, language learning, 

social sciences, education, and even vocational 

studies. NEP 2020 emphasizes applying knowledge 

through relevant skills, and the university curriculum 

reflects this in courses such as AEC (Ability 

Enhancement Courses) and VAC (Value-Added 

Courses). These courses focus on active learning, skill 

development, and values, rather than traditional rote 

learning or analytical study. Drama offers a natural 

way to implement these principles, providing hands-

on, experiential learning that supports continuous 

assessment and holistic student development. 

Rethinking Curriculum Design: Drama as Pedagogy 

NEP 2020 challenges us to rethink curriculum design 

in higher education. Traditionally, drama is treated 

merely as a textual genre: students read plays, interpret 

characters, and are assessed through written exams. 

This approach misses the essence of drama as a 

performative and experiential art form. 

Seeing drama as pedagogy requires shifting the focus 

from product to process, from interpretation to 

experience. Reading and analysis remain important, 

but they become part of a larger, immersive learning 

process. Role-play, improvisation, enactment, and 

collaborative performance allow students to engage 

deeply with texts, contexts, and characters. This 

embodied, interactive learning also encourages 

reflection and meaning-making, aligning closely with 

constructivist and experiential approaches. 

A curriculum built around drama pedagogy fosters 

learner-centred education: students actively shape 

their learning while teachers guide, facilitate, and 

create opportunities for exploration. It also opens 

doors to multidisciplinary integration, connecting 

literature with history, psychology, social concerns, 

and language practice. 

To support this pedagogy, curriculum objectives and 

assessment methods must be rethought. Instead of 

relying solely on written exams, evaluation should 

include performance-based tasks, group work, active 

participation, and process-oriented assessment. Such 

approaches recognize diverse learning outcomes and 

emphasize creativity, collaboration, and critical 

thinking. Continuous and internal assessment, in this 

context, carries greater significance than traditional 

examinations. 

Challenges in Implementing Drama Pedagogy and 

Suggestions 

 

Despite its clear benefits, implementing drama 

pedagogy in higher education comes with challenges. 

 

1.Lack of Teacher Training 

The first problem arises from the absence of formal 

training for teachers. Most literature instructors are 

trained in textual analysis rather than performative 

methods. As a result, many lack the confidence, skills, 

and methodological knowledge needed to integrate 

role-play, improvisation, or performance into their 

classrooms. Without professional development and 

training opportunities, the potential of drama 

pedagogy often remains untapped. NEP 2020 also 

proposes the implementation of the Professor of 

practice in higher education which can bridge the gap 

between performative arts and text of a drama. The 

whole concept of the professor of practice encourages 

the learning by its experts. Merely the knowledge or 

expertise in drama as a knowledge would not work in 

pedagogy of drama but it requires practitioners to train 

students for their specific drama of the syllabus.  

 

2. Time Constraints and Syllabus Pressure 

Higher education curricula are typically examination-

oriented and content-heavy, leaving limited time for 

experiential and process-based learning. Drama 

activities require time for preparation, rehearsal, 

enactment, and reflection, which often conflicts with 

rigid syllabi and fixed academic schedules. 

Consequently, teachers prioritize syllabus completion 

over innovative pedagogical practices. 

 

3. Infrastructure and Space Limitations 

Effective drama pedagogy requires flexible physical 

spaces that allow movement, interaction, and group 

activities. However, many institutions lack suitable 

infrastructure such as open classrooms, performance 

spaces, or basic theatrical resources. Overcrowded 

classrooms further restrict the possibility of 

implementing drama-based activities. 
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4. Assessment Difficulties 

Traditional assessment systems in higher education 

focus primarily on written examinations and 

standardized evaluation. Drama pedagogy, being 

process-oriented and collaborative, challenges 

conventional assessment methods. Evaluating 

creativity, participation, performance, and reflective 

learning remain complex and often lacks clear 

institutional guidelines, discouraging teachers from 

adopting drama-based approaches. 

 

5. Institutional Resistance to Pedagogical Change 

Resistance to change at the institutional level poses 

another significant challenge. Established teaching 

practices, administrative expectations, and rigid 

academic structures often discourage experimentation 

with alternative pedagogies. Drama pedagogy may be 

perceived as informal or extracurricular rather than 

academically rigorous, limiting its acceptance within 

formal curricula. Time restriction and limited hour-

based approach become the hindrance to its 

implementation in the classrooms. The Specific 

pedagogy can suggest the addition of total hours of the 

sessions for the betterment.  

 

IV. CONCLUSION 

 

NEP 2020 not only emphases the change in syllabus 

and new approach to view it but to allow a new 

paradigm of pedagogy to incorporate in the classroom. 

It may happen that a specific pedagogy should not be 

applicable to all the classes of the same course. But 

creating pedagogy on the basis of its form that too 

active learning process will surely make learning 

possible in many ways. This paper mainly focuses on 

issues with genre in the classroom, its delivery and the 

remaining gap between performative form and 

classroom with a new way of active learning. The 

suggestions incorporated in NEP 2020, if implemented 

with designing pedagogy for a particular genre can 

surely benefit the classroom at ground level. 
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